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ABSTRACT 
Ika Utami 13.32.2.1.139. “Teaching and Learning Process of Reading Skill for the 
Eleventh Grade Students of SMA Muhammadiyah 1 Klaten in Academic Year 
2017/2018.” Thesis, English Education, Islamic Education and Teacher Training 
Faculty, The State Islamic Institute of Surakarta 
 
Advisor  :  Dr. H.Giyoto, M.Hum 
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The study intends to describe the teaching and learning process of reading 
skill for the eleventh grade students of SMA Muhammadiyah 1 Klaten in 
Academic year 2017/2018. The first aim of the research is to describe the teaching 
and learning process of reding skill for the eleventh grade students of SMA 
Muhammadiyah 1 Klaten in Academic Year 2017/2018 especially focus on the 
material, method and evaluation. The second aim of the research is to describe the 
problem faced in teaching and learning process of reding skill for the eleventh 
grade students of SMA Muhammadiyah 1 Klaten in Academic Year 2017/2018. 
This research was descriptive qualitative and used case study design. The 
researcher conducted the research in July-August 2017. The subject of research 
was the students of XI Science 3 class of SMA Muhammadiyah 1 Klaten in 
academic year 2017/2018. The class consisted of 22 students. The techniques of 
collecting data were observation, interview, and document. The researcher 
observed teaching and learning process of reading skill. The researcher did 
interview the English teacher. In analyzing the data, the researcher used technique 
analyzing data from Miles and Huberman. There were four steps in analyzing the 
data. First was data collection, the researcher collected the data from classroom 
observation, interview the teacher and the document such as lesson plan and the 
material. The second was data reduction, the researcher classified the data based 
on the research focus. The researcher reduced the data that did not related with the 
research focus. The third was data display, the researcher presented the data in 
order to draw the conclusion. The last step was conclusion, the researcher gained 
the finding, and interpreted all of the data. 
The result of the research showed that teaching and learning process of 
reading skill used Task Based Learning. The teacher took the material from 
textbook and internet. The teacher evaluated the students using written response 
and multiple choices. The problem faced in teaching and learning process of 
reading skill were class management, the students’ knowledge, lack of students’ 
vocabulary mastery, and lack of pupil interest.  
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CHAPTER I 
INTRODUCTION 
 
This chapter describes some essential elaborations as the introduction of 
this study. Those elaborations are background of the study, problem identification, 
limitation of the problem, problem statement, the objective of the study, the 
benefit of the study and key term. 
 
A. Background of the Study 
Language is part of our life. We use language to communicate with 
other in our daily life. Sapir (1921) states that language is a purely human and 
non-instinctive method of communicating ideas, emotions, and desire by 
means of voluntary produced symbols. Language is the method of human 
communication. It is used to communicate our thoughts and ideas. The 
function of the language is to express an idea and communicate information.  
The different languages are spoken in the world. One of the international 
languages is English language. English is global language (Crystal, 2003: 2). 
English language is achieves a genuinely global status when it develops a 
special role that is recognized in every country. As we know, many countries 
use English as daily language. English is used almost in all aspect of life. It is 
used in educations, economics, politics, laws, technology, tourism, commerce, 
trades, etc. Considering the importance of English language, people begin to 
learn English.  
2 
 
Many countries use English as foreign language. Power (2005: 5) states 
that there are 350 million people in Asia alone who speak English as a foreign 
language. It is used for connecting people having different language. English 
is the key of modern world to establish international communication. It is also 
used to exchange ideas with different countries in the world. They assume that 
mastering English is the way mastering knowledge, science and technology 
because many books and sources of information mostly are written in English. 
Someone can also get opportunities to improve their career in the job 
competition and business because English is used in many job requirements.  
In Indonesia, English becomes foreign language. It has been thought in 
some levels education in order to make the students ready to face the 
globalization era. It enables students to understand spoken English, speak 
English, read English and write English. English is a compulsory subject in 
senior high school and junior high school. In the lower levels, such as in 
kindergarten and elementary schools, it can be taught to the students as the 
local content subject (Nurhayati, Supriyanti and Triastuti, 2008:3).  
There are four skills in English namely reading, writing, speaking and 
listening skill. One of the important skills is reading skill. Harmer (2007:99) 
states that reading is useful for language acquisition. Provided that students 
more or less understand what they read, the more they read, the better they get 
at it. Reading also has a positive effect on students’ vocabulary knowledge, on 
their spelling and on their writing. Reading is a great source of language 
learning: language can be acquired from reading as opposed to study directly 
(Pollard, 2008:44). While Nuttal (in Simanjuntak, 1988:14) states that reading 
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as the meaningful interpretation of printed or written verbal symbol. Reading 
is a process in understanding the written texts which involves someone’s 
perception and thought (Pang et. al.: 2003). It can be concluded that reading is 
a result of interaction between the reader’s interpretations with the writer’s 
ideas by comprehending to the text. 
Teaching reading skill in senior high school is one of the basic of 
English teaching and learning process. In senior high school, teaching reading 
skill is mostly about understanding or comprehension the functional text. The 
students are expected to identify meaning and information of functional text or 
essay. The students are be able to find the general idea, social function, 
generic structure and language feature of the text. Every grade in senior high 
school has standard competence needed to be reached by the students. The 
standard competence of reading based on the syllabus of KTSP Curriculum at 
the eleventh grade is responding the meaning and rhetoric step of essay 
accurately, fluently and acceptable of short functional text and essay in the 
form of report, narrative dan analytical exposition in context of daily activity 
and to access knowledge.  
In senior high school, reading skill is not easy to teach. Most of the 
reading materials are essay, text, passage, etc. Reading a text requires 
comprehend skill and it needs many times. Simanjuntak (1988: 13) states that 
reading is skill which must be developed and can only develop, by means of 
extensive and continual practice. The students must have more practice by 
read a lot of text. It is used to increase the reading skill. The teacher should be 
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a motivator and facilitator in teaching learning process. The teachers should 
select appropriate material, method and evaluation.  
SMA Muhammadiyah 1 Klaten is one of favorite school in Klaten. The 
accreditation of this school is A. It has many facilities for supporting teaching 
and learning process. Kurikulum Tingkat Satuan Pendidikan (KTSP) and  
Curriculum 2013 are used in this school as the standard curriculum. The 
eleventh and twelve grade are used KTSP Curriculum as the standard 
curriculum. Curriculum 2013 is implemented at tenth grade. The school also 
has unique program in eleventh grade level namely regular, intensive, Bakat 
Istimewa Olahraga (BIO), and Tahfidz program. Many programs are designed 
to increase students’ academic and non-academic achievements. Intensive 
class is one of programs to increase students’ academic achievements. In this 
program, the students learn compulsory subject intensively. They learn longer 
than other class because they are given additional time. English is one of the 
subjects that should be learnt in their additional time. As a result, they get 
good achievement in English subject. Therefore, intensive class is class which 
usually has good score.  
Based on the researcher observation, the teaching and learning process 
of reading skill in intensive class is implemented in three phase technique. 
Three phase technique divided into three activities. The activity is opening, 
main activity and closing. The material of reading skill is text. The teacher 
uses textbook as the material. Intensive class is completed with many 
facilities, the teacher uses LCD in teaching and learning process. The teacher 
applies some methods for transferring the material. The teaching and learning 
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process of reading skill in intensive class are fun because the teacher uses 
some method to teach reading so the students are excited and never feel bored. 
The students are working in group to achieve the goal of teaching and learning 
process of reading. It is make the students easy to learn English because they 
are working on teams to solve their problems.  
Based on the background study above, the researcher will conduct the 
research on descriptive study entitled: “Teaching and Learning Process of 
Reading Skill for The Eleventh Grade Students of SMA Muhammadiyah 
1 Klaten in Academic Year of 2017/2018.” The research intended to find the 
material, method, evaluation, and the problem faced in teaching and learning 
process of reading skill.  
 
B. Problem Identification 
The researcher conducted pre-observation at SMA Muhammadiyah 1 
Klaten on February 2017. The researcher observed teaching and learning 
process of reading skill at Intensive class. Based on the pre-observation, there 
are some problems that can be identified in teaching and learning process of 
reading skill at intensive class. The identification of this study is as follow: 
1. The teacher uses some methods in teaching and learning process of 
reading skill for the eleventh grade students of SMA Muhammadiyah 1 
Klaten in academic year of 2017/2018. 
2. The students are lack of vocabulary mastery in teaching and learning 
process of reading skill for the eleventh grade students of SMA 
Muhammadiyah 1 Klaten in academic year of 2017/2018. 
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3. The students are lack of motivation to learn English in teaching and 
learning process of reading skill for the eleventh grade students of SMA 
Muhammadiyah 1 Klaten in academic year of 2017/2018. 
 
C. Limitation of the Problem 
The researcher limits the problem to avoid misunderstanding and to 
make the study clearly. The limitation of the problem of this research is 
English teaching learning process that focuses in reading skill for the eleventh 
grade students of SMA Muhammadiyah 1 Klaten. To make this research limit, 
the researcher conducts the research just in intensive class. The researcher 
conducted the research at XI IPA 3. The researcher focuses on teaching 
material, method, evaluation and the problem face in teaching and learning 
process of reading skill for the eleventh grade students of SMA 
Muhammadiyah 1 Klaten in academic year of 2017/2018. 
 
D. Problem Statement 
Based on the background of the study the writer formulates the problem 
are as follow: 
1. How is the process of teaching and learning reading skill for the eleventh 
grade students of SMA Muhammadiyah 1 Klaten in academic year 
2017/2018? 
2. What are the problems faced in teaching and learning process of reading 
skill for the eleventh grade students of SMA Muhammadiyah 1 Klaten in 
academic year 2017/2018? 
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E. The Objectives of the Study 
1. To describe the teaching and learning process of reading skill for the 
eleventh grade students of SMA Muhammadiyah 1 Klaten in academic 
year 2017/2018. 
2. To describe the problems in teaching and learning process of reading skill 
for the eleventh grade students of SMA Muhammadiyah 1 Klaten in 
academic year 2017/2018. 
 
F. The Benefits of the Study 
1. Theoretical Benefit 
a. The result of the research can be useful for the teacher in giving 
additional input in English teaching and learning process especially 
reading skill. 
b. The result of the research paper can be used as the reference for those 
who want to conduct a research in English teaching and learning 
process especially in reading skill. 
2. Practical Benefit 
a. This study gives better understanding to the researcher about English 
teaching and learning process of reading skill. 
b. The reader will get more information about English teaching and 
learning process of reading skill. 
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G. Key Term 
1. Teaching  
Teaching is guiding and facilitating learning, enabling the learner to 
learn, setting the conditions for learning (Brown, 2000). 
2. Learning 
Learning is the way that human beings acquire new skills, 
knowledge, attitudes and values. The outcomes of learning are the new 
capabilities possessed by the learner (Gredler, 2001). 
3. Reading Skill 
Reading is the ability of an individual to recognize a visual form 
associate the form with a sound and/or meaning acquired in the past and 
on the basis of past experience, understand and interpret its meaning 
(Kennedy, 1981: 5). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoritical Description 
1. The Nature of Reading 
a. The Definition of Reading 
Reading and listening are categorized as receptive skill. Harmer 
(1998: 199) states that receptive skills are the ways in which people 
extract meaning from the discourse they see or hear. In reading, people 
extract the meaning of what they have been read. Many experts are 
defined the term of “reading” in different idea. Harmer (1981: 153) 
defines reading as exercise dominated by the eyes and the brain. The 
eyes receive the message and the brain has to work out the 
significances of these messages. Furthermore, Harmer (2007:99) states 
that reading is useful for language acquisition. Provided that students 
more or less understand what they read, the more they read, the better 
they get at it. Reading also has a positive effect on students’ 
vocabulary knowledge, on their spelling and on their writing. 
In addition, Simanjuntak (1988) states that reading is the process 
of putting the reader in contexts and communication idea. Reading is 
the process of transferring idea through verbal symbol from the writer 
to the reader (Azmi, 2012). Meanwhile, Reading is combination of 
word recognition, intellect and emotion interrelated with prior 
knowledge to understand the message communicated (Kustaryo, 
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1988). While Grabe and Stoller (2002: 9) state that reading is the 
ability to draw meaning from the printed page and interpret this 
information appropriately.  
From the definition above, it can be concluded that reading is the 
ability to transferring the ideas from the writer to reader. Reading also 
a process to draw meaning and interpret the information by 
comprehending the text. 
 
b. The principles of teaching reading 
In teaching and learning process of reading skill, the teacher 
should know the principles of reading. It is necessary to consider all 
facts of growth and development including the intellectual, 
psychological and emotion. The principles of reading suggest by 
Harmer (2007) as follow:   
1) Encourage students to read as often and as much as possible. 
The more students read, it’s the better effect for the students. 
In the teaching process, teacher should stimulate the students’ 
understand what the word mean, by seeing pictures and understand 
the arguments. Then work out in order that they do not forget it 
quickly. 
2) Students need to be engaged with what they are reading. 
The students who are not engaged with the reading text and 
not actively interested in what they are doing will not get benefit 
from it. Thus the teacher should select an interesting topic. 
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3) Encourage students to respond to the content of a text (and explore 
their feelings about it), not just concentrate on its construction. In 
studying reading text the students not only study the number of 
paragraph but also the meaning and the message of the text. The 
teacher must give the students a chance to respond to that message 
of the text. 
4) Prediction is a major factor in reading. 
When the students read texts, they often look at hints such as 
the content or book covers, photographs, and headline. These hints 
are useful for the students to predict what they are going to read. 
The teacher should give the students “hints” so that they can 
predict what is coming. 
5) Match the task to the topic when using intensive reading texts. 
When the teacher gives the students task, it must be related to 
the topic that has been discussed. With the task given, it can be 
measured the students’ comprehension to the teacher explanation. 
6) Good teachers exploit reading texts to the full. 
Any reading text is full of sentences, words, ideas, 
descriptions, etc. It doesn’t make sense, in class, just to get 
students to read it and then drop it and move on to something else. 
Good teachers integrate the reading text into interesting lesson 
sequences, using the topic for discussion and further tasks, using 
the language for study and then activation (or, of course, activation 
and then study) and using a range of activities to bring the text to 
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life. Where students have been doing extensive reading, the teacher 
should use whatever opportunities present themselves to provoke 
useful feedback. 
 
c. Aspect of Reading skill 
In teaching and learning process of reading, the learners need to 
understand the aspect of reading skill. The aspect is needed to 
obtaining information and understanding the text. The aspect also 
becomes a habit during the process of reading. The Professional 
Development Service for teacher (2012: 2) states that there are five 
aspect of reading skill: 
1) Phonemic awareness and  Phonics 
Phonological Awareness can be defined as “An ability to 
recognize, combine and manipulate the different sound units of 
spoken words” (Department of Education and Training in Western 
Australia, 2004, p. 73). Phonics is the relationship between the 
letters (or letter combination) in written language and the 
individual sounds in spoken language. Phonics instruction teaches 
students how to use these relationships to read and spell words. 
2) Fluency 
Fluency readers are able to read orally with appropriate 
speed, accuracy, and proper expression. Fluency is the ability to 
read aloud with expression to demonstrate an understanding of the 
author’s message (Department of Education and Training in 
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Western Australia, 2004, p.30). The ability to read quickly and 
naturally, recognize words automatically and group words quickly 
(Stephenson and Harold, 2014).  
3) Vocabulary 
Vocabulary development is the enrichment and extension of 
pupils’ word knowledge and understanding. Vocabulary consists of 
the words we understand when we hear or read them (receptive 
vocabulary) and words we speak or write (expressive vocabulary). 
Vocabulary development is closely connected to comprehension. 
The larger the reader’s vocabulary (either oral or print), the easier 
it is to make sense of the text.  
4) Comprehension 
Comprehension is the complex cognitive process readers use 
to understand what they have read. Vocabulary development and 
instruction play a critical role in comprehension. Meanwhile, 
Kennedy (1981: 192) stated that reading comprehension is a 
thought process through which reader becomes aware of an idea, 
understands it in terms of their experiential background and 
interprets it in relation to their own needs and purposes. 
5) Attitude and Motivation 
Motivation refers to a child’s eagerness and willingness to 
read. Motivated readers require a safe, supportive classroom 
environment, one in which both the physical aspects and the 
14 
 
culture encourages opportunities to use and combine printed, 
spoken, visual and digital texts. 
 
d. Micro-skills and Macro-skills of Reading 
Reading involves complex process. It consists of decoding, 
fluency and comprehension. All the components of the reading skill 
are to increase the reading skill. These components are called Micro 
and Macro skill of reading. Brown (2003:187) presents some important 
micro-skills and macro-skills of reading, as follows.  
1) Micro-skills 
a) Discriminating among the distinctive graphemes and 
orthographic patterns of English. 
b) Retaining chunks of language of different lengths in short-term 
memory. 
c) Processing writing at an efficient rate of speed to suit the 
purpose. 
d) Recognizing a core of words, and interpreting word order 
patterns and their significance. 
e) Recognizing grammatical word classes (nouns, verbs, etc.), 
systems (e.g., tense, agreement, pluralization), patterns, rules, 
and elliptical forms). 
f) Recognizing that a particular meaning may be expressed in 
different grammatical forms. 
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g) Recognizing cohesive devices in written discourse and their 
role in signaling the relationship between and among clauses. 
 
2) Macro-Skill 
a) Recognizing the rhetorical forms of written discourse and their 
significance for interpretation. 
b) Recognizing the communicative functions of written texts, 
according to form and purpose. 
c) Inferring context that is not explicit by using background 
knowledge. 
d) Inferring links and connections between events, ideas, etc., 
deducing causes and effects, and detecting such relations as 
main idea, supporting idea, new information, given 
information, generalization, and exemplification. 
e) Distinguishing between literal and implied meanings. 
f) Detecting culturally specific references and interpreting them in 
a context of the appropriate cultural schemata. 
g) Developing and using a battery of reading strategies such as 
scanning and skimming, detecting discourse markers, guessing 
the meaning of words from context, and activating schemata 
for the interpretation of texts. 
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e. Types Reading Process 
Eskey (1986) cited in Simanjuntak (1988: 24) states that three 
models of the reading process as follow: 
1) Bottom-up model 
In bottom up model, a reader proceeds by moving his eyes 
from left to right across the page, first taking in letters, combining 
these to form words, then combining the words to form phrases, 
clauses, and sentences of the text. 
2) Top down model 
Top down model is the process of comprehension deals with 
the background-knowledge to predict the meaning of the text. 
Reader will read the text by reading the sentences then try to find 
the information by guessing the meaning. 
3) Interactive model 
The reading process deals with the particular type of 
cognitive behavior, which is based on certain kinds of knowledge 
which form a part of the readers’ cognitive structure. 
f. The Stages of teaching Reading 
William (1996: 37) states that there are three type of reading 
activity namely pre-reading activities, while reading activity and post 
reading activity. Here are the elaborations of each stage: 
1) Pre-reading activities 
Pre-reading activities are aimed to introduce and arouse 
learner;s interest in the topic. Giving reason to read and making 
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some questions related to learners’ background knowledge, ideas 
and opinion would motivate learner’s eagerness to read the whole 
text (William, 1996: 37). 
2) While reading activities 
While-reading aimed to help understanding of the writer 
purpose. It is the way to understand about the text structure and to 
clarify text content. While-reading work should begin with a 
general or global understanding of the text and then move to 
smaller units such as paragraph, sentences and words (Williams, 
1996: 38). 
3) Post reading activities 
Post-reading aimed to consolidate or reflect upon what has 
been read to the text by learner’s own knowledge, interest or view 
(William, 1996: 38). Post-reading activities function as closing 
mark for reading class (Fauziati, 2010: 44). 
a) Answering question to show comprehension of message. 
b) Students are given several summary sentences and asjed to say 
which of them fits to the text. 
c) Writing as a follow up to reading activities related to passages. 
We can also ask students’ to write a summary with several 
guided question. 
d) Speaking as follow up to reading activities, for example debate, 
interview, discussion, associated with the passage they have 
read. 
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g. Teaching and Learning Reading Skill in Senior High School 
Teaching and learning reading skill in SMA Muhammadiyah 1 
Klaten is based on the School based Curriculum (KTSP). Mulayasa 
(2005:20) stated that school based curriculum is development strategy 
curriculum to realize a school that is effective, productive, and 
achievement. School Based Curriculum is a new paradigm of 
curriculum development, which gives great autonomy at any 
educational institution, and community involvement in order to 
develop the process of teaching and learning in schools. The 
operational curriculum which is designed and applied by each 
educational institution or educational groups (National Education 
Department, 2002). 
The standard competence of reading in the eleventh grade 
semester 1 is responding the meaning and rhetoric step of essay 
accurately, fluently and acceptable of short functional text and essay in 
the form of report, narrative dan analytical exposition in context of 
daily activity and to access knowledge. In senior high school, teaching 
reading skill is mostly about understanding or comprehension the 
functional text. The students are expected to identify meaning and 
information of functional text or essay. 
Teaching and learning in senior high school are classified into 
teaching teenager. Teenagers are classified as young adult whose ages 
range between twelve and eighteen or so; they are an age of transition; 
they are in between childhood and adult (Nunan, 1995:92). Different 
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from children, teenagers may demand to know the rules and the 
meanings in their language. A method that entails understanding of 
grammatical rules such as Grammar Translation Method may be 
introduced to this group since the already have capacities for 
abstractions as the result of their intellectual maturation. English 
teacher may also consider other methods that are in accordance with 
the characteristics of this group (Setiyadi, 2006). 
 
h. Type of Classroom Reading Performance 
Brown (2001: 312) states that “there are two types classroom 
reading performance.” First is reading orally. There are the advantages 
and disadvantages reading orally. At the beginning and intermediate 
level advantages reading orally as follow:  
1) Serve as an evaluate check on bottom up processing skill. 
2) Double as pronunciation check and 
3) Serve to some extra students’ participation if you want to highlight 
a certain short segment of a reading passage. 
Meanwhile, in intermediate level the advantages of oral reading 
only gained number 2 which effective. Furthermore Brown (2001) also 
suggests the disadvantages of reading orally as follow: 
1) Oral reading is not very authentic language activity. 
2) While one student is reading, others can easily lose attention or 
prepare themselves for the next paragraph,  and  
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3) It may have the outward appearance of students’ participation 
when in reality it is only a recitation. 
Second is silent reading which divided into two categorized 
namely intensive and extensive reading. Intensive reading is usually 
focused to develop linguistic competence in which the teacher gives a 
short difficult text. Intensive reading also pays attention to 
grammatical forms, discourse markers and other surface details for the 
purpose of complete and detailed understanding.  
In other hand, extensive reading is carried out to achieve literal 
meaning, implications, and general understanding. It is usually 
somewhat longer text books, long articles, and other interesting 
reading materials. Extensive reading can help the learners to get away 
from analysis or much look up unfamiliar words. 
 
i. Problem in teaching reading 
Kennedy (1981:195-197) stated that there are some problems in 
teaching reading as follow: 
1. Classroom Management 
Many teachers are not good enough in managing the class. It 
is caused by some factors that came from the condition, time, 
students or even the teacher. When the class has many students, it 
means that the class is not effective class to teach. So the teacher 
will find difficulties related to manage the class. 
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2. Knowledge 
Knowledge is essential to comprehension. Without an 
appreciation of the meanings of words, there can be no 
comprehension. Moving beyond the meaning of individual words, 
domain knowledge is also considered crucial for comprehension. 
Appreciation of the domain that is being referred to in a text allows 
the reader to move from a word or proportional level representation 
of the text to one which integrates this knowledge with a broader 
body of background knowledge, thus allowing the reader to build a 
potentially inference rich mental model of the situation. 
3. Vocabulary difficulties 
An excessive vocabulary burden forces the readers to rely on 
dictionary or to bypass many important words. When any 
appreciable number of words is left out, understanding must suffer. 
4. Lack of pupil interest or motivation 
It is difficult to any readers but the most thoroughly 
disciplined readers to concentrate on material they dislike or that is 
unrelated to their personal interest. Without thoughtful attention to 
content comprehension of such materials will be negligible. Lack 
of interest cause the mind to wander, eliminates any desire to excel, 
encourage a dislike for the task, and reduces consciousness effort. 
 
 
 
22 
 
j. Reading Assessment 
Assessment is an important component of instruction (Gredler, 
1999: 3). Assessment in teaching and learning process is important to 
know the improvement and the successfulness of the teaching and 
learning. Brown (2004: 4) states that tests can be useful devices, but 
they are only one among many procedures and tasks that teachers can 
ultimately use to assess students. He further suggests some reading 
assessment based on the type. The explanation as follow:  
1. Designing Assessment tasks for perceptive reading 
At the beginning level of reading a second language lies a set 
of tasks that are fundamental and basic recognition or alphabetic 
symbols, capitalized and lowercase letters, punctuation, words and 
phoneme correspondences. The assessment for perceptive reading 
is as follow: 
a) Reading Aloud 
The test taker sees separate letters, words, and/or short 
sentences and reads them aloud one by one, in the presence o 
an administrator. Since the assessment is the reading 
comprehension, any recognizable oral approximation of the 
target response is considered correct. 
b) Written response 
The same stimuli are presented, and the test-taker’s task 
is to reproduce the probe in writing. Because of the transfer 
across different skills here, evaluation of the test-taker’s 
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response must be carefully treated. If an error occurs, make 
sure you determine actually be a reading error and vice versa. 
c) Multiple choice 
Multiple choices response are not only a matter of 
choosing one of four or five possible answers.  Other formats, 
some of which are especially useful at the low levels of 
reading, include same/different, circle the answer, true/false, 
choose the letter and matching. 
2. Designing Assessment tasks for selective reading 
This category is largely an artifact of assessment format. This 
category includes what many incorrectly think of as testing 
“vocabulary and grammar”. Here are some possible tasks for 
selective reading: 
a) Multiple Choice (for form focused Criteria) 
By far the most popular method of testing a reading 
knowledge of vocabulary and grammar is the multiple choice 
format. The mainly reason, so many teacher use this multiple 
choices is it easy to administer and can be scored quickly. The 
most straightforward multiple choice items may have little 
context, but might serve as a vocabulary or grammar check. 
b) Matching tasks 
At this selective level of reading, the test-taker’s task is 
simply to respond correctly, which makes matching an 
appropriate format.  
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c) Gap filling task 
Gap filling or fill in the blank in the blank in the items in 
which the test taker’s response is to write a word or phrase. 
3. Designing Assessment tasks for interactive 
Task in this level have a combination of form-focused and 
meaning focused objectives but with more emphasis on meaning. 
Texts are little longer, from paragraph to as much as a page or so in 
the case of ordinary prose. 
a) Cloze tasks 
The test taker should give the answer to deleting 
paragraph based on their mastering the vocabulary. Even, those 
task also made in form of multiple choices to make rapid 
scoring. 
b) Short answer tasks 
A popular alternative multiple choices questions 
following real passages is the goal short answer format. A 
reading passage is presented and the test taker reads question 
then answered sentences. 
 
4. Designing Assessment tasks for extensive 
Extensive reading involves somewhat longer texts than we 
have been dealing with up to this point. The purpose of assessment 
usually is to tap into the learner’s global understanding of the text. 
Here are some assessment tasks for extensive reading:  
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a) Skimming tasks 
It is the process of rapid coverage of reading matter to 
determine its gist or the main idea. 
b) Summarizing and Responding 
Asking the test taker to write the summary of the text, 
then given to another test taker to get the response about the 
summary. 
 
2. The Nature of Teaching and Learning 
a. The definition of Teaching 
Teaching is an activity to share knowledge to other. Kimble and 
Gamezy (1963 in Brown 2000: 7) state that teaching is showing or 
helping someone to learn how to do something, giving instruction, 
guiding in the study of something, providing with knowledge, causing 
to know understand. It means that teaching is an activity that makes 
the learners knowing something they do not know before.  
Moreover, Brown (2000: 7) states that “teaching is guiding and 
facilitating learning, enabling the learner to learn, setting the 
conditions for learning”. It means that teaching is not only share the 
knowledge to other but also facilitate the process. Meanwhile, Ur 
(1996: 4) states that teaching is intended to result in personal learning 
for students, and is worthless if it does not do so. Teaching is expected 
to make the students understand and comprehend the learning process  
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The teacher has responsibility to makes the learners understand 
with the materials. Burton (in Sagala, 2009: 61) states that teaching is 
an effort to provide stimulus, guidance, direction and encouragement 
to the students in process of learning. Teaching is complex activity that 
requires support components. Nasution (2010: 23) states that teaching 
is complex activity done by the teachers in organizing or arranging the 
environment as well as possible and relate to learners so learning 
process occurs.  
From the definition above, it can be concluded that teaching is 
complex activity done by the teacher to transfer the knowledge, guide 
and facilitate the students in learning process. Teaching needs place 
and several components to support the process and to make the process 
occur.  
 
b. The definition of Learning 
Teaching cannot be defined apart from learning. Learning is 
process of acquiring knowledge. Learning is an activity or a process to 
acquire knowledge, develop skills, improve behavior, attitude and to 
strength the personality (Suyono and Haryanto, 2011: 9). Learning is 
not only to improve the knowledge but also it is to changes. Driscoll 
(2000) cited in Westwood 2004: 2) states that learning is the process 
whereby an organism changes its behavior as a result of experience. 
From learning process, someone gets more knowledge and improves 
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the skill. Even someone changes the behavior as a result of the learning 
process.  
Learning is the way when someone gets new experience and 
practice. The learner learns something they do not know before. 
Gredler (2001) states that learning is the way that human beings 
acquire new skills, knowledge, attitudes and values. The outcomes of 
learning are the new capabilities possessed by the learner. Brown 
(2000: 7) extracts the definitions of the learning into several definitions 
in domain of research and inquiry as follow: 
1) Learning is acquisition or “getting.”  
2) Learning is retention of information or skill. 
3) Retention implies storage systems, memory, and cognitive 
organization. 
4) Learning involves active, conscious focus on and acting upon 
events outside or inside the organism.  
5) Learning is relatively permanent but subject to forgetting. 
6) Learning involves some form of practice, perhaps reinforced 
practice. 
7) Learning is change in behavior. 
From the definition above, it can be concluded that learning is 
activity or process of acquiring new knowledge by studying to develop 
the skill and change the behavior as a result of experience or practice. 
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c. Teaching and learning components 
Giono (1997: 20) mentions the components of teaching and 
learning process into seventh components: students, teacher, goal, 
material, method, media, and evaluation. 
1) Students 
In teaching and learning process, the students are the ones 
who seek for knowledge from the teacher. Richard and Rogers 
(2001: 28) suggest five possible learner roles that can make 
language learners more autonomous as follow: 
a) Learners plan their own learning program and thus ultimately 
assume responsibility for what they do in the classroom. 
b) Learners monitor and evaluate their own progress. 
c) Learners are members of a group and learn by interacting with 
other. 
d) Learners tutor other learners. 
e) Learners learn from the teacher, from the students, and from 
other teaching source. 
2) Teacher 
The teacher is the manager of teaching and learning 
activities. Setyadi (2006: 25) states that there are the most common 
roles of language teachers, which are implemented in different 
methods as follow:  
a) Language teacher functions as an organizer in the classroom. 
The teacher maintains discipline to the extent that an effective 
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learning atmosphere is established. It can be done by involving 
the learners more actively in the classroom activities that 
demand inter-student communication and cooperative effort.  
b) Language teacher functions as counselor. 
The teacher role is to respond the learner’s problems 
nonjudgmentally and help the learners to reach what they want 
to learn. 
c) Language teacher functions as a motivator. 
The language teacher gives praise and encouragement for 
positive efforts by the learners. It can be done by giving 
positive feedback on returned assignments. 
d) Language teacher functions as an observer. 
The teacher shows the errors that the learners have produced 
and let the learners work on the correction. 
e) Language teacher functions as a resource of knowledge and 
direction. The teacher establishes a position of dominance over 
the learners in selecting the materials to lear and also how to 
acquire them. 
f) Language teacher functions as a model for producing correct 
expressions and judges weather the learner’s contributions to 
the learning process and their efforts are relevant and correct. 
3) Goal 
The goal is statement about the intended changes which 
could be achieved after following certain teaching and learning 
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process. These changes involve the affective, cognitive, and 
psychomotor areas. The goal of the teaching and learning process 
should be realistic and suited with the needs of the students. Pattel 
and M.Jain (2008:52) state that the general objectives of teaching 
English as follow: 
a) To enable the students to understand the spoken language. 
b) To enable the students to speak English correct language. 
c) To enable the students to write the language properly. 
d) To enable the students to read the language with easy. 
 
4) Material 
The material is the amount of information about the facts, 
principles, and concepts, which are needed to achieve the goal. 
Materials are used to support the teaching and learning process. 
The teacher should choose the appropriate material to develop the 
student’s skill. Materials whether commercially developed or 
teacher produced are an important element within the curriculum, 
and are often the most tangible and visible aspect (Nunan, 
1991:208). Edge (1999: 44) says that there are four kinds of 
material namely published material (text book and course book), 
teacher published materials, students’ materials and authentic 
material. 
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5) Method 
Anthony (1963 in brown 2001:14) states that method as an 
overall plan for systematic presentation of language based upon a 
selected approach. Method is generalized set of classroom 
specification for accomplishing linguistic objectives (Brown, 
2001:16).  In teaching and learning process of reading skill, the 
teacher needs a method to transfer the knowledge. Harmer (2007) 
stated that method is the practical realization of an approach. The 
originators of a method have arrived at decisions about type’s 
activities, role of teachers and learners, the kind of material which 
will be helpful, and some model of syllabus organization. 
Furthermore he said that methods include various procedure and 
techniques as part of their standard fare. There are popular 
methodologies that teacher uses in teaching and learning reading 
process: 
a) The Grammar Translation Method 
The focus of GTM was on grammatical rules, the 
memorization of vocabulary and of various declensions and 
conjugations, translations of texts, and doing written exercises.  
The primary skills to be improved are reading and writing. The 
following procedure of teaching the target language through the 
GTM is adapted from Larsen-Freeman (2000) (in Setiyadi, 
2006:36). 
(1) The class reads a text written in target language. 
32 
 
(2) Students translate the passage from the target language to 
the mother tongue. 
(3) The teacher asks students in their native language if they 
have any questions and the teacher answers the questions 
in their native language. 
(4) Students write out the answers to reading comprehension 
questions 
(5) Students translate new words from the target language to 
their mother tongue. 
(6) Students are given grammar rule and based on the 
example they apply the rule by using the new words. 
(7) Students memorize the vocabulary 
(8) The teacher asks students to state the grammar task. 
(9) Students memorize the rule 
(10) Errors are corrected by providing the right answers. 
 
The techniques of GTM are uses by the teacher are is follow: 
(1) Translation of Literary Passages 
Students translate a passage from the target language 
into their native language. The passage provides the focus 
for several classes: vocabulary and grammatical structures 
in the passage are studied in the following lessons. 
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(2) Reading comprehension questions 
Students answer questions in the target language 
based on their understanding of the reading passage. First, 
they answer information questions whose answers they can 
find in the passage. Second, they answer inference 
questions based on their comprehension of the passage 
although the answer cannot be found in the passage directly 
in the passage. Third, they answer questions that require 
students to relate the passage to their experience. 
(3) Fill-in-the blanks 
Students are given a series of sentences with words 
missing. They fill in the blanks with new vocabulary items 
or necessary items of grammatical features.  
(4) Deductive Application Rule 
Grammar rules are presented with examples. 
Exceptions to each rule are noted. Once students 
understand a rule, they are asked to apply it to some 
different examples. 
 
b) The Direct method 
Diane (2000) states that as with the Grammar-Translation 
Method, the Direct Method is not new. Its principles have been 
applied by language teachers for many years. The Direct 
Method has one basic rule: no translation is allowed. In fact, 
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Direct Method receives its name from the fact that meaning is 
to be conveyed directly in the target language through the use 
of demonstration and visual aids with no recourse to the 
student’s native language. 
The following procedure is adapted from Larsen-
Freeman (2000:26-28). 
(1) Each student has a reading passage in front of him/her. 
(2) The students are called one by one and they read the text 
loudly. 
(3) After the students finish reading the passage, they are 
asked in the target language if they have questions. 
(4) The teacher answers the students questions in the target 
language 
(5) The teacher works with the students on the pronunciation. 
(6) The teacher give questions to the students and the 
questions and the statements are about the students in the 
classroom. 
(7) The students make up their own question and statements 
and direct them to other students in the classroom. 
(8) The teacher instruct the students to turn to an exercise in 
the lesson which asks them to fill in the blanks 
(9) The students read the sentence out loud and supply the 
missing words as they are reading. 
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(10) The teacher asks the students to take out their notebooks 
and he/she gives them a dictation; the passage is about the 
topic that has been discussed. 
The techniques of DM method for teaching reading are 
reading aloud and question and answer exercise. 
(1) Reading Aloud 
Students take turns reading section of passage out 
aloud. At the end of each student turns the teacher uses 
gestures, pictures, realia, examples, or other means to make 
the meaning of the sections clear.   
(2) Question and answer exercise 
The exercise is conducted only in target language. 
Students are asked questions and answer in full sentences 
so that they practice new words and grammatical structures. 
They have opportunity to ask questions as well as answer 
them. 
 
c) Genre Based Approach (GBA) 
Genre-based Approach in teaching and learning focuses 
on the understanding and producing of selected genres of texts. 
The goal of language education is to facilitate learners’ ability 
to create or produce text (written and oral). The types of text 
(genres) developed in the 2004 English Curriculum include 
transactional conversation (to get something done), 
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interpersonal conversation (to establish and maintain social 
relations), short functional texts (Fauziati, 2009: 208).  
Furthermore, Derewianka (1990:6) states that there are four 
cycles of teaching learning process: 
1) Building knowledge of field (BKOF) 
This is a step in which teacher has duty to accompany the 
students and gives explanation about material that will be 
studied to activate their background knowledge. 
2) Modeling text (MOT) 
This is a step in which teacher give some examples of 
model relating to the material being discussed. The students 
just listens the teacher’s explanation and try to understand 
it. 
3) Join construction of text (JCOT) 
This is a step in which teacher must emphasize on 
schematic structures linguistic features, knowledge of field 
and learning in group, collaboration and reflection. 
Students start to construct the text within group. Teacher 
divides students into some groups and gives different types 
of materials (with the same topic). 
4) Independent contraction of Text (ICOT) 
This is a step in which students must create and perform 
their knowledge individually. In this step, teacher 
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emphasizes on schematic structure, linguistic feature and 
knowledge, individual learning and reflection. 
 
d) Task Based Learning 
Richards and Rodgers (2001: 223) state that “Task-Based 
Language Teaching (TBLT) refers to an approach based on the 
use of tasks as the core unit of planning and instruction in 
language teaching.” They also provide some key assumptions 
of task-based instruction as listed below:  
(1) The focus is on process rather than product.  
(2) Basic elements are purposeful activities and tasks that 
emphasize communication and meaning.  
(3) Learners learn by interacting communicatively and 
purposively while  engaged in the activities and tasks:  
(4) Activities and tasks can be either: those that learner might 
need to achieve in real life; those that have a pedagogical 
purpose specific to the classroom.  
(5) Activities and tasks of a task-based syllabus are sequenced 
according to difficulty.  
(6) The difficulty of a task depend on a range of factors 
including the previous  experience of the learner, the 
complexity of the task, the language required  to undertake 
the task, and the degree of support available. 
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Edwards and Willis (2005: 26) state that the stages of 
task based learning as follow: 
(1) Pre-task 
The teacher gives an introductory of the lesson by 
activate the student’s background knowledge. In the pre-
task the teacher explores the topic with the class and may 
highlight useful words and phrases, helping students to 
understand the task instruction. The students may hear a 
recording or see the video or slide about the topic.  
(2) Task-cycle 
In this task, the activities divided into three stages 
namely: task, planning and report. During the task cycle, 
the students perform the task in pairs or small groups while 
the teacher monitor from distance. The students then plan 
how they will tell the rest of the class what they did and 
how it went, and they then report on the task either orally or 
in writing, and/or compare notes on what has happened. 
(3) Language focus 
In this stages, the activities divided into two stages 
namely: analysis and practice. In the language focus stage 
the students examine and discuss specific features of any 
listening or reading text which they have looked at for the 
task and/or the teacher may conduct some form of practice f 
specific language features which the task has provoked. 
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6) Media 
The media is a device used for conveying the information to the 
students so that they can achieve the goal easily. By using media, it is 
expected that the students will be more interested in the subject they 
learn.  Arsyad (2004:29) states that media is instructional component 
including message, person and tool. In its development teaching media 
have been influenced by the development of technology. Furthermore 
Aryad stated that media are classified into four kinds, those are printed 
media, audio-visual media, computer media and printed-computer 
media. 
In addition, Seels and Glasgow in Arsyad (2004: 33-34) 
classified media into two cetegories: 
a) Traditional media 
(1) Projected Visual (OHP, slides, films) 
(2) Un project visual (picture, poster, photograph, chart diagram) 
(3) Audio 
(4) Multimedia presentation 
(5) Dynamic Projected Visual (film, television, video) 
(6) Printed media (textbook, module, workbook, magazine, 
handout). 
(7) Games (crossword) 
(8) Real thing (model, specimen and mannequin) 
b) Technology Media 
(1) Telecommunication media 
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(2) Microprocessor based media 
(3) The Advantages media 
 
7) Evaluation 
The evaluation is a certain way used for evaluating the process 
and its result. It is given to all of the teaching and learning components 
and it also gives the feedback to the teaching and learning components.  
Brown (2004: 6) states that there are two kinds of evaluation test. The 
types of the evaluation are summative and formative evaluation. 
a) Formative evaluations strengthen or improve the object being 
evaluated. Formative assessment is evaluating students in the 
process of forming the competencies and skills with the goal of 
helping them to continue that growth process. The key to such 
formation is the delivery (by the teacher) and internalization (by 
the student) of appropriate feedback on performance, with an eye 
toward the future continuation (or formation) of learning. 
b) Summative evaluations, in contrast, examine the effects or 
outcomes of some object. Summative assessment aims to measure, 
or summarize, what a student has grasped, and typically occurs at 
the end of a course or unit of instruction. A summation of what a 
student has learned implies looking back and taking stock of how 
well that student has accomplished objectives, but does not 
necessarily point the way to future progress. Final exams in a 
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course and general proficiency exams arc examples of summative 
assessment. 
 
B. Previous Related Study 
The researcher uses previous study to prove the originality related to the 
study. The first previous study related to this study is research entitled: A 
Descriptive Study on Reading Teaching-Learning Process at The Seventh 
grade of SMP N 2 Sawit Boyolali in 2013/2014 Academic Year. This research 
was conducted by Dwi Rulianto (2014), a student of Muhammadiyah 
University of Surakarta. The research design of this research is descriptive 
qualitative research. The research aims to finding teaching and learning 
process including classroom procedure and classroom activities. The research 
also finds the problem faced by the teacher and student in the teaching and 
learning process of reading. The difference of this research is the subject of 
the research. The subject of this research above is seventh grade student 
meanwhile this research subject is eleventh grade students. The focuses of the 
research above is classroom procedure and classroom activities. This research 
focuses on teaching and learning process, method and the problem faced while 
teaching learning reading skill process. 
The second previous study is Teaching and Learning Process of 
Speaking Skill (A Descriptive Research at the Fourth Graders of SD Hj. Isriati 
1 Semarang in the academic Year of 2010/2011). The research conducted by 
Muhamad Ahbab (2011), a student of IAIN Walisongo The research design is 
descriptive qualitative research. The research aims to finding the 
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implementation of teaching and learning process in terms of teaching material, 
teaching methods, and learning assessments at fourth grades of SD Hj Isriati 
Semarang. The difference of the research is the subject of the research. The 
subject of the research above is teaching young learners in elementary school 
in fourth grade meanwhile this study teaching teenagers in eleventh grade 
student. The focuses of the research above is speaking skill. In other hand the 
focuses of this research is reading skill.  
The third study is international journal of research and review by Julian 
Hermida (2009) entitled The Important of Teaching Academic Reading Skills 
in First Year University Courses. The study aimed at describing the need of 
teachers to teach the proper reading strategies to help students use a deep 
approach in reading academic texts. The objective of the study is to evaluate 
students approach to reading by assessing the quality of their learning 
outcomes. The study shows that most University students today adopt a 
surface approach to reading and learning. In general, these studies try to 
explain this phenomenon by focusing on students’ attitudes, activities, and 
skills.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discusses about the research methodology. It consists of 
research design, research setting, data and source of data, technique of collecting 
data, trustworthiness and technique of analyzing the data. 
 
A. Research Design 
This research uses descriptive qualitative research. Kaplan and Maxwell 
(2011) state that qualitative methods are designed to help researcher 
understand people, social and cultural contexts within which they live. 
Meanwhile, Creswell (1998: 15) states that qualitative research is an inquiry 
process of understanding based on distinct methodological traditions of 
inquiry that explore a social or human problem. The researcher build a 
complex, holistic picture, analyzes words, reports detailed views of informants 
and conduct the study in natural setting.  
Sahu (2013) states that qualitative research is concern with qualitative 
phenomenon. It is associated with phenomena like reasons of human 
behaviors. It aims at discovering the reasons of motivations, feelings of the 
public, etc. This qualitative research process involves important efforts such as 
asking questions and procedures, collecting specific data from participants, 
analyze the data inductively from the themes that were particular to general 
themes and interpret the meaning of data (Creswell, 2014: 4). Moreover, 
Rajasekar, Philomnthan, and Chinnathambi (2013) stated that qualitative 
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research is concerned with qualitative phenomenon involving quality. Its aim 
is to get the meaning, feeling and describe the situation. 
One of the strategies in qualitative research is case study. Case study is a 
deep research about individual, a community, an organization and a program 
in certain time (Arifin, 2012). Stake (in Creswell, 2014) states that a case 
study is a qualitative strategy which researcher investigate carefully a 
program, phenomenon, activity, process or group of individual. The researcher 
collect the data which procedure and it limited by the time. 
From the definition above, the research design of this study is qualitative 
research that uses case study strategy. This study describes the real condition 
of a program, activity and problem in certain situation. The researcher is going 
to describe the activity and the problem faced during the teaching and learning 
process of reading skill in intensive class.  
 
B. Research Setting 
This part, the researcher describes about the research location and time 
or schedule of the research. The descriptions are as follow: 
1. Place of research 
The place of the study is SMA Muhhammadiyah 1 Klaten, one of 
Islamic School at Klaten. The school has complete facility to support the 
teaching and learning process. This school is unique because it has four 
programs in one level grade especially in eleventh grade level. The 
program is Regular class, Intensive class, BIO Class and the last is Tahfidz 
class. The setting places which appropriate with the title are intensive 
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class. The intensive class learns English in additional time. The students 
have more time to learn the English material and the opportunity to 
increase the reading skill more than other students in different program. 
There are four classes of intensive class: XI Science 1, XI Science 2, XI 
Science 3 and XI Social 1. The researcher took XI Science 3 based on the 
teacher’s suggestion. XI Science 3 class is more active than the other class. 
2. Time of the research 
This research is started from December, 8
th
 2016. The schedule of the 
research as follow: 
No Time of the research The activity 
1. December, 8
th
 2016 Proposing the design of the research 
2. February, 13
th
 2017 Pre-observation 
3. June, 12
th
 2017 Seminar Proposal 
4. July-August 2017 Research (Observation and interview) 
5. August 2017 Collecting and analyzing the data 
 
Table 3.1 Research Schedule 
 
C. The Instrument of Research 
The main instrument of the research is the researcher herself because the 
research is descriptive qualitative research. The researcher does direct 
observation and interview to collect the data. The researcher also analyzes the 
data from the result of observation, interview and document. During the 
process of the research, the researcher takes roles as a designer, data collector, 
data interpreter and the result of the research.  
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D. Data and Source of Data 
According to Moleong (2002:112) “the primary source of data in 
qualitative research are word and action. The additional data of the qualitative 
research are documentation, picture or statistical data. The data resource is the 
subject of the research where the data would be gain (Arikunto, 2006:129). In 
this study, the sources of the data are collected from the events, informant and 
documents.  
1. Events 
Arifin (2012) states that the primary data which needed is the data 
that correlation with the process of an activity. In this study, the researcher 
is going to describe the method of teaching and learning process and the 
problem of reading skill by observing the events. The events in here mean 
the teaching and learning process of reading skill in Intensive class. 
2. Informant 
The informant is a person who is used to provide information about 
the circumstances of the setting. So, he must have a lot of experience on 
the research background (Moleong, 2002: 90).  
In this research, the sources information is from the English teacher 
of the eleventh grade students of intensive class. All the words and action 
of the informant will be the source of the data. 
3. Documentation 
Documentation is written public or private information from the 
participants. The source documentation of this study is the school file, 
lesson plans and textbook.  
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E. The Technique of Collecting Data 
According to Creswell (2014: 267) the procedure of collecting data in 
qualitative research are observation, interview, and documentation. 
1. Observation 
In observation, qualitative researchers obtain data by simply 
watching the participants. The emphasis during observation is on 
understanding the natural environment as lived by participants, without 
altering or manipulating it (Gay, 2008: 413). There are two common types 
of observation: participant and non-participant observation. 
a. Participant Observation 
The observer actually becomes a part, a participant in, the situation 
being observed. 
b. Non-participant Observation 
Non-participant Observation is observation which the observer is 
not directly involved in the situation being observed. In other words, 
the researcher observers and records behaviors but does not interact or 
participate in the life setting being studied. 
The researcher conducted the research using non-participants 
observation because the researcher did not directly involve in the 
situation. The researcher was a passive participant who observed the 
activity of teaching and learning process of reading skill in the class. 
The researcher did not interact with the teacher and students during the 
process. The researcher observed and recorded behavior the teaching 
and learning process of reading skill in several times along the research 
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period. The researcher conducted the class observation on July 21
st
, 
24
th
, 29
th
 and August 1
st
. The researcher wrote the data in the form of 
field noted.  
 
2. Interview 
Interview is purposeful interaction in which one person is trying to 
obtain information from another. Interview permits the researcher to 
obtain important data they cannot acquire from observational alone, 
although pairing observation and interview provides a valuable way to 
gather complementary data (Gay, 2008: 418). 
The researcher used interview to obtain the important data she did 
not acquire from observation activity. The interview was on July 20
th
, 24
th
 
and August 1
st
 2017. The researcher interviewed the English teacher of XI 
Science 3, Mrs. Nasirotun Artatnti, S.Pd. The researcher interviewed the 
English teacher in order to know the material, method, evaluation and 
problem faced in teaching and learning process of reading skill for the 
eleventh grade students of SMA Muhammadiyah 1 Klaten in academic 
year of 2017/2018.  
 
3. Documentation 
Documentation is written public or private information from the 
participants (Creswell, 2014:268). It is done to obtain the written data such 
as note, transcript, newspaper, magazine, agenda, etc.  In this study, the 
sources of the documents are school file, lesson plan and textbook.   
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F. The Trustworthiness 
In analyze qualitative research; the researcher should investigate the 
trustworthiness of the data carefully to get valid research. To investigate the 
trustworthiness data, the researcher uses triangulation technique. Triangulation 
technique is the technique of examining the trustworthiness of the data which 
uses the things outside the data in order to examine the data and to be 
comparer of the data (Moleong, 2002: 178).  
Sutopo (2002: 78) stated that there are four types of triangulation. They 
are data triangulation, investigator triangulation, methodological triangulation 
and theoretical triangulation. The elaborations of the types of triangulation are 
as follow: 
1. Data Triangulation 
Data triangulation involves of using multiple source (the sources are 
usually used by people with different roles). As the example, in the 
language teaching situation, the researcher might want to consult with 
teachers, students and administrators. 
2. Investigator Triangulation 
Investigator Triangulation involves of using multiple researchers 
examining the same data, this type of triangulation help to moderate and 
understand the researcher’s biases. For example, two or more researcher 
might analyze the open response question of questionnaire, write up 
conclusions and compare with what they were found. 
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3. Theory of Triangulation 
Theory of triangulation involves of using multiple conceptual or 
theoretical points of view. For example, open ended responses from 
interview for analyzing the point of view. 
4. Methodological Triangulation 
Methodological triangulation involves of using multiple data 
gathering procedures. For example, the researcher might use interviews, 
surveys, and observations to collect the data using different methods. 
 
In this research the researcher used methodological triangulation 
because the researcher obtained the data used multiple data gathering 
procedures. It used observation, interview, and documents to collect the 
data. The researcher compared the data from classroom observation, 
interview and documentation. 
 
G. The Technique of Analysis the data 
Bogdan and Biklen (in Arifin, 2012: 171) stated that analyze the data is 
a process that is carried out systematically to seek, find and arrange interview 
transcripts, notes field, and material others who had gathered researchers with 
the techniques of data collection more. Data analysis was performed to obtain 
answers to research questions such research findings (Arifin, 2012: 172). 
  The researcher uses interactive model analyzes to analyze the data. 
According to Huberman and Miles (in Bungin, 2012: 69) there are the 
components of Interaction Model of Analyze namely data collection, data 
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reduction, data display and conclusion drawing and verifying. Furthermore, 
they draw the cycle of interactive model analyze by the diagram in figure 1. 
 
 
 
 
 
 
 
 
 
 
 
 
The elaborations of the components as follow: 
1. Data collection 
The process of collecting data in this research is form the teacher 
and the students’ development along the process of teaching and learning 
process of reading skill. The researcher collected the data from classroom 
observation in intensive class, interviewed the English teacher and 
document. 
2. Data reduction 
Sutopo (2002: 91-92) states that the definition of reducing the data 
is reducing unnecessary information as long as it is not important and not 
support the data needed by the researcher. Miles and Huberman (2014: 
DATA 
COLECTION 
DATA 
REDUCTION 
CONCLUTION 
DRAWING & 
VERIFYING 
DATA  
DISPLAY 
Figure 1: Diagram Interactive Model Analyze 
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16) stated that data reduction refers to the process of selecting, focusing, 
simplifying, abstracting, and transforming the data that appear in written 
up field notes or transcriptions. In this phase, the researchers chose the 
relevant and eliminate less relevant data to the purposes and research 
problems. The researcher chose the relevant data that focuses on the 
teaching and learning process of reading skill. The researcher eliminated 
some activity that did not relevant such as the joke between the teacher 
and the students, the students’ conversation that do not related with the 
material. 
3. Data Display 
The next step is display the data. Data display is presenting the data 
that will be used in the form of written text or narrative text. The 
presentation of the data is used as material to interpret and take in 
qualitative research conclusion or inference that the significance of the 
data collected in order to answer the problem. 
4. Conclusion drawing and Verifying 
The last step in the analysis of this data is drawing conclusion and 
verification. This conclusion is the meaning of the data that has been 
collected. Sutopo (2002: 93) states that in drawing conclusion, the 
researcher makes a formulation or accumulation of the interpretation and 
analysis through the teaching and learning. In drawing conclusion, the 
researcher writes not only all of data from observations result, but also the 
interpretation and description of the data. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter of the thesis, the researcher presents the research finding and 
discussion related to answer the research problem as mentioned in chapter 1. This 
chapter includes the teaching learning process of reading skill in intensive class 
and the problem faced in teaching and learning process of reading skill in 
intensive class. 
A. Research Findings 
The research finding consists of the description of the data. It includes 
the description of the research location and the data description related to 
describe the teaching and learning process of reading skill. In the description 
of the data, there are the procedures, the material, the method, the evaluation 
and the problem faced by the teacher in teaching and learning process of 
reading skill for eleventh grade students of SMA Muhammadiyah 1 Klaten in 
academic year 2017/2018. 
1. Description of research location 
The research was done in SMA Muhammadiyah 1 Klaten. It is 
located at Jl. Jl. Sersan Sadikin No.89 Klaten, Jawa Tengah. SMA 
Muhammadiyah 1 Klaten is one of favorite school in Klaten. The 
accreditation of this school is A. Kurikulum Tingkat Satuan Pendidikan 
(KTSP) and Curriculum 2013 is used in this school as the standard 
curriculum. The teacher implemented KTSP Curriculum in eleventh and 
twelve grades. Curriculum 2013 is implemented in tenth grade as the 
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standard curriculum. SMA Muhammadiyah 1 Klaten has many facilities 
for supporting teaching and learning process. Based on the observation, 
each classroom in SMA Muhammadiyah 1 Klaten consists of LCD, 
whiteboard, table, chair, speaker, air conditioner and a gallon of mineral 
water. The school also consists of 4 laboratory rooms, a healthy unit 
center, a music room, a gymnastic room, a gamelan room, OSIS room, a 
scout room, a guidance and counseling room, a library, a mosque, a 
auditorium room, a cooperation school, 2 canteens and 3 fields. The school 
consists of 27 classes for X, XI and XII grade. 
The total students of SMA Muhammadiyah 1 Klaten are about 672 
students. The total of employees of SMA Muhammadiyah 1 Klaten is 60 
and 25 staffs.  The teachers in SMA Muhammadiyah 1 Klaten are 
qualified as the professional teacher.  The headmaster also has good 
reputation. He becomes third place the best headmaster in Klaten.  
The school has many programs in each level grade. The programs 
are science, social, intensive, regular, tahfidz and bakat istimewa olahraga 
(BIO) programs. Many programs are designed to increase students’ 
academic and non-academic achievements. Intensive class is one of 
programs to increase students’ academic achievement. In this program, the 
students learn compulsory subject intensively. They learn longer than 
other class because they are given additional time. BIO and tahfidz are 
designed to increase student non-academic achievement. They have many 
activities to increase the students’ academic and non-academic 
achievement.  
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2. The procedures of teaching and learning process of reading skill 
The researcher found the data about teaching and learning process of 
reading skill at SMA Muhammadiyah 1 Klaten. The researcher observed 
the teaching and learning process of reading skill for eleventh grade 
students of SMA Muhammadiyah 1 Klaten especially in intensive class. 
The researcher also conducted the interview to the English teacher to know 
the problem faced by the teacher in implemented teaching and learning 
process of reading skill for eleventh grade students. The detail of 
classroom observation and the interview are stated on the field note on the 
research’s appendixes and lesson plan on the researcher’s appendixes.  
Based on the observation and data found from interview and lesson 
plan, the procedure of teaching and learning process of reading skill in XI 
science 3 based on the KTSP Curriculum. The teaching and learning 
process is implemented in three phase technique. Three phase technique 
divided into three activities. The activity included of opening, main 
activity and closing.  
In opening, the teacher began the teaching and learning process by 
greeting the students “Assalamualaikum warrahmatullahhiwabarrokatuh”. 
The teacher created English environment by saying “Good Morning class, 
how are you today?” The teacher opened the meeting by saying 
“basmallah” together. The teacher checked the students’ attendance by 
calling one by one the student’s name. The teacher asked to the students 
“who is absent today” This question was used to cheek the attendance 
faster. The teacher asked to the students about the material in the previous 
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meeting. The questions such as “did you remember what we discussed in 
the previous meeting?”. The teacher also asked some questions or stories 
related to the topic which would be discussed in this meeting. The teacher 
asked to the students such as “have you ever hear about report text?” This 
activity used to warm up the students and motivated the students. The 
teacher used English and Indonesian language to build the communication 
during teaching and learning process of reading skill. 
There are three steps in the main activities based on the KTSP 
Curriculum. Those steps are Exploration, Elaboration and Confirmation. 
Based on the observation, the activity in the exploration stages is the 
teacher gave the brainstrooming before delivering the material.  The 
teacher gave examples related to the material in around them. The teacher 
asked several questions. The students gave feedback and answered the 
teacher’s question. The students gave example such as the general 
information about cat, flower, food, etc. The teacher continued to deliver 
the material by using LCD. The teacher explained about report text, the 
definition of report text, the generic structure of report text, the social 
function of report text and gave the examples of report text. The teacher 
gave the examples of report text and discussed with the students. The 
teacher gave the examples about “Piranha Fish”. The teacher asked the 
students to read the text aloud. They discussed the difficult vocabulary and 
began to identify the text. The activity was used to search the generic 
structure and the linguistic features. 
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In the Elaboration activities, the teacher encourages the students to 
rise the questioning related to the material. The students had opportunity to 
ask if they did not understand. The teacher gave the students a task.  
“Make a group consists of three students then discuss the material about 
report text and the examples”. “Present the material in front of the class in 
group!”. The teacher divided the students into group and asked the 
students to discuss the task with the group. The task was about how to 
present the material about report text. Each group should present the 
finding in front of the class. The students could search the source of the 
material was taken from textbook and internet.  
In the confirmation activities, the students should present the final of 
their work with the group in front of class. While one group presented the 
material, other groups paid attention to the group which explained in front 
of the class. After the group explained the material, other group asked a 
question related to the material. The teacher usually gave feedback based 
on students’ presentation. The teacher gave confirmation or correcting 
during the presentation activities. 
The last activities was Closing. The teacher reviewed the material. 
The teacher asked to the students “what do we learn in this meeting?”. The 
teacher checked up the students’ understanding about the material that had 
been discussed. The teacher summarized the material with the students. 
Finally the teacher closed the meeting by saying “hamdallah” and 
“wassalamu’alaikumwarrahmatullahiwabarakatu”. The teacher greeted 
them by saying “good bye and see you for the next meeting”. 
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3. The teaching and learning process of reading skill for the tenth grade 
students of SMA Muhammadiyah 1 Klaten 
The researcher takes all of the data of the study relating to the 
teaching and learning process of reading skill for the eleventh grade 
students of SMA Muhammadiyah 1 Klaten in cademic year 2017/2018. 
The researcher collected the data through classroom observations; 
interview the English teacher of eleventh grade students, the results of 
teacher’s material and lesson plan. The teaching and learning process of 
reading skill would be described into three points. The points were the 
teaching material, the teaching method and the evaluation. 
a. The teaching material  
Based on the interview the teacher used textbook as the source of 
the material that relevant with the topic. The teacher took the material 
and copied the material into slides. The teacher delivered the material 
in the class by using LCD.  
As stated by the teacher as follow: 
 
Informant: 
Saya biasanya menggunakan textbook mbk. Ini saya menggunakan 
LOOK AHEAD yang diterbitkan oleh Erlangga mbk. Kalau siswa 
biasanya diberi modul pembelajaran mbk. Disini tidak menggunakan 
LKS mbk. Kalau mau bahan tambahan yang lain guru harus mencari 
materi sendiri dari sumber lain seperti dari internet mbk (Interview 
with the teacher on July, 20
th
 2017). 
 
Based on the interview above, the textbook was used by the 
teacher as the material. The teacher used “LOOK AHEAD” published 
by Erlangga as the source material. The book was color full. It was 
attracted the reader. The content based on the curriculum KTSP. In this 
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book described several types of text that appropriate with curriculum 
KTSP such as report text, narrative text and analytical exposition text. 
It helps the teacher to select appropriate material from the textbook. 
The students did not have worksheet but they used Modul as the source 
material. The teacher and the students also found other material from 
Internet.  
Based on the classroom observation, in the first task, the students 
took the source material from textbook and internet. The students 
found the source material to do their task. They searched the definition, 
the social function, the generic structure and the example of report text. 
In the second and third task the students got the material from the 
teacher in the form of a paper prints outs.  
The materials also related to syllabus of KTSP Curriculum. In the 
first and the second meeting the material of reading skill was about 
report text.  
As stated by the teacher as follow: 
 
Informant: 
Sesuai dengan RPP mbk, nanti yang akan dibahas Report, narrative 
dan analytical exposition mbk (Interview with the teacher on July, 20
th
 
2017). 
 
Based on the interview above, the material used by the teacher 
related to the lesson plan. Report text, narrative text and analytical 
exposition text were used in teaching and learning process of reading 
skill. In the first meeting, the teacher explained about report text.  
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b. The Teaching Method  
The researcher conducted the classroom observation at XI 
Science 3. Based on the classroom observation and interview, the 
researcher found the method in teaching and learning process of 
reading skill for eleventh grade students of SMA Muhammadiyah 1 
Klaten is Task based Learning. 
As stated by the teacher as follow: 
Informant: 
Sebenernya saya memakai bermacam-macam metode mbk. tapi yang 
pembelajaran reading ini Metode nya saya pake yang Task Based 
Learning (Interview with the teacher on July, 20
th
 2017). 
 
Task Based Learning (TBL) was used by the teacher to teach 
reading in the earlier meeting. The Task Based Learning (TBL) 
approach focused on the students’ comprehension of the text materials. 
This method focused on the students’ task. The teacher applied the 
procedure of TBL in the teaching and learning process of reading skill. 
1) First meeting and Second Meeting 
a) Pre-Task 
In this stage, the teacher explored the topic with class and 
helped the students to understand the task instruction. The 
teacher activated the students’ background knowledge by 
asking to the students about report text. The teacher asked to 
the students with a question “have you ever learnt about report 
text?”. There were students who remembered the topic and 
other forgot about the topic. The teacher helped the students to 
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remember the topic by showing them a slide of power points 
about the material. 
The students paid attention to the slide and the 
explanation of the teacher. The teacher explained about the 
definition, the purpose, the generic structure and the examples 
of report text. The teacher gave the opportunity to the students 
to ask if they did not understand about the topic. The teacher 
asked the students to write down the material on their book.  
The teacher gave examples of report text. The title was 
Piranha Fish. The teacher asked the students to read aloud. The 
teacher corrected the mispronunciation of the students. “Any 
dificult word on the text?” The students replied “many miss”. 
They looked for the difficult word on dictionary. They 
translated the text together. The teacher monitor and corrected 
the students’ mistakes. The teacher presented to the students 
which one is general classification and which one is 
description. The teacher also pointed the language focus of the 
text. The teacher explained that the text used simple present 
tense. The teacher also explained about the used of to be (am, is 
and are). The teacher asked the students to write down the 
material.  
Based on the data above, especially in pre-task activity in 
XI Science 3 class was very enthusiastic. The students focus on 
the teacher’s explanation. The students asked to the teacher if 
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they did not understand about the topic. They were very active 
in the class. The reading activity used reading aloud and the 
students must look for the generic structure and language 
feature of report text. The students had writing activity because 
in every meeting the teacher asked the students to write down 
the material in the students’ book.  
 
b) Task cycle 
In this stage the activities was divided into three stages, 
namely: 
(1) Task 
In this stage, the teacher divided the students into 
pairs. Each group consisted of 3-4 students. “Make a group 
consist of three or four students”. After the students in 
group the teacher explained what the task that will be 
discussed with the group. The students paid attention with 
the teachers’ instruction. The students should discuss about 
the report text. The students with the group discussed and 
looked for the definition, the purpose, the generic structure 
and the example of the report text. They might use textbook 
or internet. The class was crowded after the teacher gave 
them a task. 
Based on the observation, the activity on the task 
stage was the teacher divided the students into group and 
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the teacher explained the task. The source material is free 
sources; it could be taken from textbook or internet.  
(2) Planning 
In this stage the students discussed with the group, 
how did they explain the task to their friends. The class was 
crowded because the discussion activity. The student who 
was clever could help the other student in their group. The 
teacher monitors the students’ activity. The teacher walked 
around in each group and asked them if they did not 
understand about the task.  
(3) Report  
In this stage, the students presented the result of the 
discussion with the group in front of the class. They were 
fifth group who will present their task. The teacher asked 
the group who ready to present the task. It was the first 
group presents the task in front of the class. The first group 
was H, A, Tand M. Before they presented, they should give 
the print out of their task to the teacher and their friends. M 
as moderator began the presentation. M introduce their 
friend and asked to their friend to presents the material. H 
presented about the definition and the purpose of report 
text, M presented about the generic structure of report text 
and then the last T presented the example of report text. 
The title of the example was “Flag”. The other group 
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should pay attention to them. The first group was nervous 
to present their result. They confused about the report text 
so the teacher asked them to prepare again. 
After the first group done, the presentation continued 
to the next group. In this second group, they were A, A and 
L. They presented report text about Dolphin. As the first 
group, after the presentation done the other group gave a 
question. Then, the teacher gave them question related to 
the topic. The teacher corrected the student’s pronunciation. 
The teachers scored the student’s performance. The 
presentation continued until the last group.  
Based on the observation above, in this stage the 
students presented the task in front of the class in group. 
The teacher monitor and corrected the student’s mistake in 
reading.  The other students were active in the class. They 
paid attention to the group who present the task. They had 
question to the presentation’s group. The teacher gave them 
a question. This activity built the students’ confident to 
perform in front of the class. 
c) Language Focus 
In the language focus stage, the teacher implemented 
analysis and practice activity. The students examined and 
discussed specific features of reading text. During the 
presentation process, the students should explain the example 
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of the reports text and identify the generic structure and the 
language features of reports text. The first group explained 
report text about “Flag”. They explained that the general 
classification on the first paragraph which told about the 
general definition of flag and the description on the second 
paragraph.   
All the groups presented the definition, the social 
function, the generic structure and the example of the text. 
When they presented the example of the report text, the group 
should explain and point out the generic structure and the 
linguistic feature of the text. When they presented about the 
generic structure of the report text, they should point out the 
general classification and description of the text. When they 
explained about language features, they should present to the 
other group which one the sentence of the text that contain of 
simple present tenses and the used of to be (is, am and are). 
The teacher corrected the students’ mistake and gave them 
feedback.  
Based on the observation above, the activity of these 
stages to find out and discuss about the language focus of the 
text. The students see the generic structure and language 
features of the report text which presented in front of the class. 
It made the students know well about the language feature of 
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the text. The teacher was confirmed the material in order to 
avoid the students’ confuse about the material. 
 
2) Third Meeting 
a) Pre-Task 
As the first meeting, in this stage the teacher explored the 
topic with class and helped the students to understand the task 
instruction. The teacher gave brainstroming by asking the 
students related report text. The teacher asked to the students 
with a question “did you still remember about report text?” 
There were students who remembered the topic and other 
forgot about the topic. The teacher helped the students to 
remember the topic by asking a student to explain about the 
report text. 
The teacher asked the students to sit in their group. The 
teacher began the lesson by giving them an example of report 
text. The teacher asked to the students to read aloud the tasks. 
The teacher corrected the student’s pronunciation. The teacher 
then asked the students “Any difficult word?” “many miss”. 
The teacher asked to the students to circle or highlight the 
difficult word. They looked for the difficult word on dictionary. 
After that, they translated the text together. They identified the 
social function, the generic structure and the language features 
of the text. 
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The teacher wrote the question related to the text on the 
white board. The teacher asked the students to answer the 
question and wrote the answer on the white board. Student who 
brave answer the question move forward. They checked the 
answer together. 
Based on the observation above, the activity in the pre-
task the teacher gave the student example of the task. It was 
used to help the students understand the task instructions. They 
corrected the task together. The teacher gave feed back to the 
students and corrected the students’ answer. 
b) Task cycle 
In this stage, the teacher gave them a task in the form 
written response as the examples of the activity that they had 
done. The teacher asked the students did the task. The task was 
in the form print out paper from the teacher.  The students did 
the task in group. They should discuss the answer. The teacher 
monitors the students’ activity. After they finish, they discussed 
the answer together. They teacher corrected the answer and 
gave them feedback. 
After the activity finished, the teacher asked them to back 
seat. The teacher distributed an individual task. The form of the 
task was written response test.  It was to check whether they 
understood or not. After they finished, they discussed and 
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checked the answer together. The result of the task was for the 
individual score. The teacher collected the students’ work. 
Based on the observation above, the activity in this task 
cycle did the task. The students did the task as the activity they 
had done in pre-task stage. The teacher gave the students task 
in group and task for individual. The form of the task was 
written response. 
c) Language Focus 
The teacher summarized the material before the lesson 
end. The teacher checked again the students’ comprehension by 
gaving them a question related to the material. “What do we 
learn today?” The students replied the teacher question. The 
teacher asked the students “what are the languages feature of 
reports text?” The students replied the teacher’s question “used 
to be miss”. “any else?” “Simple present tense miss”. The 
teacher asked the students to learn about the language feature 
of the report text because in the next meeting they would 
discuss about language feature of report text.  
Based on the observation above, the teacher discussed the 
language features in the next meeting. The teacher explained 
the language features of reports text more detailed on the next 
meeting because the time was limited.  
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3) Fourth Meeting 
a) Pre Task 
In this activity, the teacher distributed a text about repot 
text. The teacher asked the students to read the text aloud. The 
teacher asked the students “any difficult vocabulary in this 
text?” “yes miss” the students replied the teacher’s question. 
The teacher asked the students to circle or highlight the 
difficult vocabulary. The teacher asked the students to look for 
the meaning on the dictionary. The students translated the 
passage into their native language. They guess the meaning by 
the context. They discussed the text together. They discussed 
about the social function, the generic structure of the text and 
the last about the language features of the reports text.  
b) Task Cycle 
The next activity answered the question related to the 
text. The teacher distributed the task to the students. The 
teacher asked the students to do the task individually. The form 
of the task was multiple choices. The teacher monitors the 
students’ activity. The result of the task was the individual 
scores. The bell was ringed. The teacher collected the students’ 
work.  
Based on the observation above, not all the stage of the 
TBL method is implemented in the one meeting. The teacher 
will conduct the language focus stages in the next meeting 
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because the time is limit. The activity in this meeting was 
discussed new vocabulary and guessing meaning from context. 
It used to make the students understand well about the text. The 
teacher evaluated the students by multiple choices. The 
assessment was individual test. 
 
c. The Evaluation 
In evaluation, the teacher evaluated the students by giving the 
students task to know the comprehension of the materials. In XI 
Science 3, the teacher gave task in a group and in individual score to 
know the students’ comprehension of the materials about report text. 
1)  Second meeting 
In this first meeting, the teacher gave evaluation to the 
students by giving them a task to seek the definition, the social, the 
generic structure and the examples of the report text. In the second 
meeting, the students with the group present the final of the 
discussion in front of the class. The teacher evaluated the students 
based on their performance and their result of their task. There 
were fifth groups of presentation. Each member of group had a 
same score. By giving the task, the teacher wanted to know the 
student’s comprehension to the material and the text. The students 
knew the theory about the repot text. The teacher wanted to know 
the students understanding to text. The students could seek the 
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generic structure of the report text and the language feature of 
reports text by explaining the task. 
2) Third meeting 
In this third meeting was individual score. The teacher gave 
the students a task on the printed paper. In the printed paper, there 
was a report text. The text is taken from the textbook. The students 
had to identify the generic structure and the language feature of 
report text. The task was in the form of written response.  It used to 
know the students’ comprehension to the text.  
3) Fourth meeting 
In this fourth meeting, the teacher gave the students task. The 
task was in the form multiple choices exercise. There are ten 
questions related to the text. The students should choose the best 
answer based on the text. It was individual score. The first task is 
about Piranha fish and the second task is about the sense of the 
taste.  
4. The problem in teaching and learning process of reading skill 
Based on the result of the classroom observation and interview, the 
teaching and learning process of reading skill had several problems. The 
problem faced by teacher and the students. The problem is as follow: 
1. Classroom Management 
Every activity had problem that appeared in teaching and 
learning process. Baesed on the observation, the teacher had problem 
in manage the class. The problem appeared when the students in 
72 
 
discussion activity. There were students who did not take a part of the 
group. They just passive partisipant in the group. The students were 
noisy because some students that did not paid attention about the 
teachers’ instruction. They made their own activity that caused of them 
didnt listen the teacher’s explanation. They talked with other friends 
and distrub his friend. It caused the class uncondusive. It was dificult 
to be controlled. 
2. Knowledge 
The students did not prepare well the material before the 
teaching and learning process. It can be shown that when the teacher 
asked the students “have you ever hear abaout the report text?”. Some 
of them answered the question directly and some other confused with 
the material. Students who could answer directly had prepared before 
about the material. So the teacher was easy to explain in the teaching 
and learning process. In other hand, if the students did not had 
prepared before about the material, the students difficult to understand 
the material. The background knowledge of the students gave 
influence the teaching learning process.  
The students’ capability gave influence the teaching and learning 
process. There were students who could receive the material quickly 
but the other could not receive well. This condition made the teaching 
and learning process did not run well. The teacher should make the 
students understand about the material although they had different 
capability. It caused the teacher work hard to manage the situation. 
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3. Lack of student’s vocabulary mastery 
In teaching and learning process of reading skill, vocabulary was  
important aspect to achieve. Based on the classroom observation and 
interview the teacher got the problems from the students. The students 
was lack of vocabulary mastery. When the teacher asked to the 
students “any difficult word?” The students replied “many miss”. The 
students had problem when they translated the text because they did 
not know the meaning of the word. It caused the students difficult to 
comprehand the text.  
4. Lack of Pupil Interest 
In teaching and learning process of reading skill in XI Science 3, 
the teacher had some problems come from the students’ confidence. 
When the task was to perform in front of the class, student who 
confidence to perform was active and enthusiasm. In otherhand 
students who did not have self confident was difficult to perfom in 
front of class. They was afraid and shy to perfom. The teacher should 
encourage them and it waste the time. The teacher asked the group 
who had done the task to perfom first. The teacher need a long time 
waited the group who ready to perfom. 
Based on the classroom observation, when the teacher aksed the 
students to gave question to the groups’ presentation, no one who 
asked the question directly. The students was afraid when another 
students laughs at him. The teacher encourage the students by giving a 
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question to the group presentation. Ater that, the students brave to give 
question to the group presentation.  
The teacher had problem to make the students always focus on 
the material. Sometimes the students had own activity that made them 
lose the focus. When the the teacher asked them to discuss about the 
text, they just talked with other friend. When the teacher asked them to 
paid attention to the group presentation, they was busy to prepare their 
own presentation. The consequence, they did not focus to the group 
presentation. 
 
B. Discussion 
Based on the research findings, the researcher discusses the finding of 
the research. The researcher discusses some theory concerns the teaching and 
learning process of reading skill. The discussion contains of teaching and 
learning process of reading skill for eleventh grade of SMA Muhammadiyah 1 
Klaten in academic year of 2017/2018 which involves the procedure, the 
material, the evaluation and the problem faced by the teacher.  
1. The procedures of teaching and learning process of Reading Skill  
The English teaching and learning process of reading skill is 
implemented in three phase technique. The technique divides into three 
steps namely opening, main activity and closing. Each stage have 
important role to achieve the objectives of teaching. In opening activity, 
the teacher greets the students and checks the students’ attandance. The 
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teacher gives the students question, tells a story or motivates the students. 
It uses to encourage the students’ interest.  
In main activity, the teacher implements the activity based on the 
KTSP curriculum. The main activity involves Exploration, elaboration and 
confirmation. In exploration, the teacher encourges the students’ 
background knowledge by giving them brainstooming. After that, the 
teacher explains the material to the students. In the elaboration, the teacher 
orders the students to ask several questions relate the topic. The teacher 
also divides the students into group. In confirmation, the students should 
present their task. The teacher corrects and confirms the students’ task.  
The last activity is closing. The teacher summarizes the material. 
The teacher gives some questions relate the material has discussed. The 
teacher gives the students feedback. Sometimes the teacher asks the 
students to learn the next material. The teacher closes the lesson and pray 
together. 
Three phase technique is important in teaching reading. It used to 
make the teaching and learning process of reading run well. It is old 
technique but it is still effective in teaching reading. The teacher can 
manage the class based on the steps.  
 
2. The teaching and learning process of reading skill for the eleventh 
grade students of SMA Muhammadiyah 1 Klaten 
The teaching and learning process of reading skill for the tenth grade 
students of SMA Muhammadiyah 1 Klaten includes the material, the 
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method and the evaluation. Edge (1999: 44) says that there are four kinds 
of material namely published material (text book and course book), teacher 
published materials, students’ materials and authentic material. The 
material used by the teacher is textbook. The teacher used LOOK AHEAD 
for eleventh grade students is published by Erlangga. The material 
appropriates with the lesson plan and sylabus of KTSP curriculum. The 
material is report text. 
Richards and Rodgers (2001: 223) state that “Task-Based Language 
Teaching (TBLT) refers to an approach based on the use of tasks as the 
core unit of planning and instruction in language teaching.” The teacher 
applies the task based learning and grammar translation method to teach 
reading in XI Science 3. The teask based learning is implemented in theree 
activity namely pre task, task cycle and language focus. In pre-task stage 
the teacher explains the material first. The teacher uses LCD to deliver the 
material. The teacher helps the students to understand the task instruction. 
The teacher gives the example of the task. In task cycle stage, the activity 
is divided into three activities namely task, planning and report. In the task 
stage the students divided into group to discuss the task. In the planning 
stage, the students plans how do they explains the task in front of the class.  
In report stage, the students present the result of the discussion to their 
friends in front of the class. The other students pay attention to the group 
presentation. After the presentation done, the other students asks question 
to the group presentation related to the material of presentation. The last 
stage is language focus. In this stage, the students with the teacher discuss 
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the language feature of the text. They find out the language feature of the 
text that the group presentation discuss.  
In evaluation activity, the teacher gives the students reading 
assessment. The assessment is written response and multiple choices. The 
assessment is to know the students’ comprehension after do the task. The 
teacher evaluates the students in daily performance, examination, UTS and 
UAS. In daily performance the teacher usually asks the students working 
individually and on the group. It is based on the interview with the teacher. 
 
3. The problem faced in teaching and learning process of reading skill 
for the eleventh grade students of SMA Muhammadiyah 1 Klaten 
The teacher finds some problems in teaching and learning process of 
reading skill. Kennedy (1981: 195-197) stated that there are some 
problems in teaching reading namely classroom management, knowledge, 
lack of vocabulary mastery, and lack of pupil interest. The problem faced 
in teaching and learning process of reading skill at XI Science 3.  
First, the teacher is difficult in managing the class. The teacher takes 
much time to organize the students. There are students who don’t take a 
part of the group. The students are noisy in discussion activity because 
they have their own activity. It causes they lose attention and doesn’t listen 
the teacher’s explanation. Therefore, the class is un-conducive and 
difficult to be control. 
Second, the problem is the different students’ capability in 
understanding the material. There are students who quickly in receive the 
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material other students need a long time to receive the material. In other 
hand, there are students who not prepare well the material before the 
teaching and learning process. This condition makes the teaching and 
learning process not run well. It is causes the teacher work hard to manage 
the situation. 
Third, the students are lack of vocabulary mastery. It is causes the 
students difficult to translate the English word into Indonesian. Therefore, 
the students are difficult to comprehend the text. The teacher needs extra 
time to help them comprehending the text. 
Fourth, the problem is the lack of pupil interest. The teacher has 
problem to make the students always focus on the material. Sometimes the 
students had own activity that made them lose the focus. The problem also 
appear because of the students’ confident. Student who is confidence to 
perform is active and enthusiasm. In otherhand students who did not have 
self confident was difficult to perfom in front of class. They was afraid and 
shy to perfom. The teacher should encourage them and it waste the time. 
 
 
  
  
79 
 
CHAPTER V 
CONCLUSION 
 
A. Conclusion 
Based on the explanation at the previous chapter, the researcher 
concluded that the teacher implemented Task Based Language Teaching 
(TBLT) in teaching and learning process of reading skill for the eleventh 
grade students of SMA Muhammadiyah 1 Klaten. Task based Language 
Teaching is suitable method to teach in intensive class because intensive class 
is active class. The procedure of the TBLT method is implemented in three 
stages, there are pre-task, task cycle and language focus. The teaching process 
was in discussion and individual technique. The teacher sometimes asked the 
students to silent reading and reading aloud in order to get the specific 
information and check the student’s pronunciation.  
The material of reading comprehension is taken from the textbook, 
module and internet. The textbook is used by the teacher and the module is 
used by the students. The teacher used “LOOK AHEAD” textbook published 
by Erlangga. The content of the textbook based on the curriculum KTSP. In 
this book described several types of text that appropriate with curriculum 
KTSP such as report text, narrative text and analytical exposition text. It was 
help the teacher to select appropriate material from the textbook. The content 
of the textbook was attractive. It also can help the students understand the 
material easily.  
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The teacher evaluated the students from daily performance, material test, 
mid-term test and final Test. The teacher conducted the test by using written 
response and multiple choices test. The teacher evaluated the students to know 
the students’ understanding after teaching and learning process. 
The problems faced in the teaching and learning process of reading skill 
are classroom management, students’ knowledge, lack of students’ vocabulary 
and lack of pupil interest. 
 
B. Suggestion 
After the researcher draw the conclusion of English teaching and 
learning process of reading skill for the tenth grade students of SMA 
Muhammadiyh 1 Klaten in academic year 2017/2018, the researcher would 
like to give some suggestion for some parties as follow: 
1. For the teacher 
a. The teachers should be creative and attractive especially in choosing 
materials and methods in order to make the students always focus on 
the lesson.  
b. Teachers should teach them not only the material written in syllabus, 
but also they should give them the education values. It will make the 
students becoming a smart person who use his/her knowledge 
appropriately.   
c. The teacher should develop the material more complex to improve the 
students’ vocabulary mastery. 
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2. For the institution  
a. Emphasize the teachers to use an interesting method in teaching and 
learning process. 
b. Make a training program for teachers to create a new method. 
c. Encourage the teachers to use the facilities in the school to apply 
various teaching method. 
 
3. For the other researcher 
The other researcher is suggested to analysis the teaching and 
learning process in any fields like concentrating the test making, observing 
the teacher’s lesson plan, school management, etc. It is regarded to be 
more valuable and challenging so the results of the study will different to 
each other. 
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FIELD NOTE 
THE RESULT OF OBSSERVATION 
 
Time : Friday, 21
th
 July 2017 
Place : XI Science 3 
 
It was my first observation class. I arrive in SMA Muhammadiyah 1 Klaten 
at about 09.00 a.m. English subject in XI Science 3 would be held on 10.05 a.m. I 
directly entered the teacher’s office to meet Mrs. Nasirotun Artanti. She is the 
English teacher of XI Science 3. Mrs. Nasirotun Artanti didn’t ready yet in her 
chair. She was teaching in the classroom. I am waiting in the waiting room. I 
prepared my camera, my note and my pen.  
The bell rang. It was time of English class for XI Science 3. I followed Mrs. 
Tanti. She entered the class. The students were sitting on the chair quietly. She sat 
on the chair and I sat on the chair in the back. The students were ready on their 
seat and the teacher began the lesson by greeting “Assalammualaikum 
warrahmatullahiwabarokatu” then the teacher create English environment by 
saying “Good Morning students? How are you today?” They replied 
enthusiastically. Then the teacher asks to the students “who is absent today?” No 
one was absent today. After opened the class, the teacher directly asked the 
students “any homework?” and the students said that “No miss”. “Okay, today we 
are going to discuss about report text, did you remember about report text?”no 
miss” . 
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The teacher begins to explain the material by using LCD. The teacher 
presents the material slide by slide. The teacher begins to explain about the 
definition, the purpose, the generic structure and the examples of the report text. 
The teacher gives the students opportunity to ask and to write down the material 
in their book.  After the teacher explains about report text, the teacher asks to the 
students to create group. Each group consists of three or four students. After the 
students divided into group, the teacher gives them task. The task is discussed the 
material about report text. Each group should seek the definition, the purpose, the 
generic structure and the example of the report text. The source of the material can 
be from textbook or internet. The teacher gives them a paper then the teacher asks 
them to write down the result of the discussion in there.  
The bell rang. It was time to end the lesson. The activities should be 
continued next week. Before the teacher closed the lesson, she asks the students to 
finish the task at home. In the next week they have to presents the final of their 
discussion.  The teacher closed the lesson by saying “hamdallah” together. Then 
greets the students by saying “see you, wassalammualaikum wr.wb” 
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FIELD NOTE 
THE RESULT OF OBSSERVATION 
 
Time : Monday, 24
th
 July 2017 
Place : XI Science 3 
 
It was my second observation at XI Science 3. I arrive in SMA 
Muhammadiyah 1 Klaten at about 09.30 a.m. As usuall, I waited in the wating 
room. I prepared my pen, my note and my camera. English subject in XI Science 
3 would be held on 10.05 a.m.  
The bell rang. It was time of English class for XI Science 3. I followed Mrs. 
Tanti. She entered the class. The students were sitting on the chair quietly. She sat 
on the chair and I sat on the chair in the back. The students were ready on their 
seat and the teacher began the lesson by greeting “Assalammualaikum 
warrahmatullahiwabarokatu” then the teacher create English environment by 
saying “Good Morning students? How are you today?” They replied 
enthusiastically. Then the teacher asks to the students “who is absent today?” No 
one was absent today. After opened the class, the teacher directly asked the 
students “any homework?” and the students said that “Yes miss”. “Okay, today is 
your turn to present your discussion about report text. Please sit on your group 
and lets the first group presents the task. 
It was the first group presents their task. The first group are Hazbi Anwar, 
Toha and muafi. Before they presents, they should give the copy of their task to 
the teacher and their friends. Muafi as moderator begin the presentation. Muafi 
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introduce their friend and asks to their friend to presents the material. Hasbi 
presents about the definition and the purpose of report text, Muafi presents about 
the generic structure of report text and then the last Toha presents the example of 
report text. The title of the example is “Flag”. The other group should pay 
attention to them. The first group is still nervous to present their result. They still 
confused about the report text so the teacher asks them to prepare again.  
After the first group done, the presentation will being continue to the next 
group. In this second group, they are Aisyah, Ayu and Linda. They are presents 
report text about Dolphin. As the first group, after the presentation done the other 
group give a question. The teacher also gives them question. The question relates 
to the topic. The teacher also corrects the student’s pronunciation. The teachers 
also score the performance of the students. The presentation will continue until the 
last group.  
After the last group presents, the teacher summarizes the material. The 
teacher also gives the opportunity to the students if they didn’t understand well. 
Then the teacher checks again the student’s understanding by gives them a 
question.  “What we learn today?” The students replied the teacher question. The 
bell rang. It was time to end the lesson. The activities should be continued next 
day. Before the teacher closed the lesson, she asks the students to study hard. The 
teacher closed the lesson by saying “hamdallah” together. Then greets the students 
by saying “see you, wassalammualaikum wr.wb” 
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FIELD NOTE 
THE RESULT OF OBSSERVATION 
 
Time : Friday, 29
th
 July 2017 
Place : XI Science 3 
 
It was my third observation at XI Science 3. I arrive in SMA 
Muhammadiyah 1 Klaten at about 09.30 a.m. As usual, I waited in the waiting 
room. I prepared my pen, my note and my camera. English subject in XI Science 
3 would be held on 10.05 a.m.  
The bell rang. It was time of English class for XI Science 3. I followed Mrs. 
Tanti. She entered the class. The students were sitting on the chair quietly. She sat 
on the chair and I sat on the chair in the back. The students were ready on their 
seat and the teacher began the lesson by greeting “Assalammualaikum 
warrahmatullahiwabarokatu” then the teacher create English environment by 
saying “Good Morning students? How are you today?” They replied 
enthusiastically. Then the teacher asks to the students “who is absent today?” No 
one was absent today. After opened the class, the teacher directly asked the 
students “any homework?” and the students said that “No miss”. “Okay, did you 
still remember what we learn in the last meeting?” 
One of the students replied “Yes miss”. “Yesterday we learnt about report 
text miss” “That’s right” the teacher than asks the students “what is report text? 
what is the purpose, what is the generic structure, and everything about report text 
to the students. Then the teacher asks to the students to sit in their group. The 
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teacher begins the lesson by giving them an example of report text. Then the 
teacher asks to the students to read aloud the tasks. The teacher corrects the 
student’s pronunciation. The teacher then asks to the students “any difficult 
word?” “many miss”. Then they are found the vocabulary. The teacher asks to the 
students to circle or highlight the difficult vocabulary. They find the meaning at 
the dictionary, after that they translate the text together.  
The teacher writes down the question relate to the text on the white board. 
The teacher asks the students to answer the question and writes the answer on the 
white board. A question is for a student who brave to answer the question.  Then 
they check the answer together. The teacher correct the answer if the students 
doing mistakes. After it finish then the teacher gives them a task. The teacher 
gives them a task in the form written response as the examples of the activity that 
they have been done. The teacher asks the students to do the task. The students do 
the task in group. They may discuss the answer. The teacher monitors the 
students’ activity. After they finish, they discuss the answer together. They 
teacher correct the answer and give them feedback.  
After the activity finish, the teacher asks them to sit back on their chair. The 
teacher distributes the task. It was individual task. The form of the task is multiple 
choices test.  It was to check whether they understand or not when they are on the 
team and when they are as individual. After they finish, they discuss and check 
the answer together. The result of the task as the individual score. The teacher 
collects the students’ work. 
Before the lesson end, the teacher check again the students’ comprehension 
by gives them a question relate to the material. “What we learn today?” The 
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students replied the teacher question. The teacher asks to the students to learn 
about the language feature of the report text because in the next meeting they will 
discuss about language feature of report text.  
The bell rang. It was time to end the lesson. The activities should be 
continued next day. Before the teacher closed the lesson, she asks the students to 
study hard. The teacher closed the lesson by saying “hamdallah” together. Then 
greets the students by saying “see you, wassalammualaikum wr.wb” 
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FIELD NOTE 
THE RESULT OF OBSSERVATION 
Time : Monday, 1
th
 August 2017 
Place : XI Science 3 
I’m so excited to do this observation. It was my last observation at XI 
Science 3. I arrive in SMA Muhammadiyah 1 Klaten at about 09.30 a.m. As 
usual, I waited in the waiting room. I prepared my pen, my note and my camera. 
English subject in XI Science 3 would be held on 10.05 a.m.  
The bell rang. It was time of English class for XI Science 3. I followed Mrs. 
Tanti. She entered the class. The students were sitting on the chair quietly. She sat 
on the chair and I sat on the chair in the back. The students were ready on their 
seat and the teacher began the lesson by greeting “Assalammualaikum 
warrahmatullahiwabarokatu” then the teacher create English environment by 
saying “Good Morning students? How are you today?” They replied teacher’s 
greeting. Then the teacher asks to the students “who is absent today?” No one was 
absent today. After opened the class, the teacher directly asked the students “any 
homework?” and the students said that “No miss”. “Okay, did you still remember 
about the language feature of report text?” 
It was the third lesson, so the students were not enthusiasms to study. Then 
the teacher asks them to standing. “did you remember with my gymnastic” .They 
replied “yes miss”. “Ok let’s stand up”. They do the teacher instruction to doing 
gymnastic with the teacher. After that the students were ready to study again. The 
teacher begin the lesson by asks them “did you still remember what language 
feature of reports text?” The students replied “yes miss”. “please tell to us” 
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The teacher gave them example of report text. The techer ask the students to 
read the text aloud. Find the difficult vocabulary by underline and highlight the 
word. They discussed the task together. After they discussed the task, the teacher 
gave them question related to the text.  
The teacher distributes the task to the students. The teacher asks the students 
to do the task individually. The form of the task is multiple choices. The teacher 
monitors the students’ activity. After the students done to do the task, the teacher 
checks and discusses the students’ answer with the class. The results of the task as 
the individuals score. The teacher collects the students’ work. the teacher asks the 
students to make a ten sentences of presents tense as the homework. 
Before the lesson end, the teacher summarizes the material. The teacher 
check again the students’ comprehension by gives them a question relate to the 
material. “What we learn today?” The students replied the teacher question. The 
teacher asks to the students to learn about the language feature of the report text 
because in the next meeting they will discuss about language feature of report 
text. The bell rang. It was time to end the lesson. The activities should be 
continued next day. Before the teacher closed the lesson, she asks the students to 
study hard. The teacher closed the lesson by saying “hamdallah” together. Then 
greets the students by saying “see you, wassalammualaikum wr.wb” 
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THE RESULT OF INTERVIEW 
 
Day/Date  : Tuesday, 20
th
 July 2017 
Time  : 11.30-12.00 
Place  : In the teacher’s office 
The object of interview : Nasirotun Artanti (N) 
The researcher  : Ika Utami (I) 
 
The interview has been done by Ika Utami as the researcher to Mrs. 
Nasirotun Artanti as English teacher. The interview had been done in the teacher’s 
office room. The condition was quite because half of the teacher was teaching in 
the classroom.  
I  :  Assalamualaikum Bu Tanti 
N : Waalaikum salam mbk.  
I : Terima kasih bu sudah mau meluangkan waktu dan bersedia menjadi 
object penelitian saya.  
N : Oh iya mbak sama-sama. Selama saya bisa membantu saya akan bantu 
mbk. 
I : Oh iya bu thesis saya judulnya “Teaching and learning process of 
reading skill for eleventh grade students of SMA Muhammadiyah 1 
Klaten. Nah ibu kebetulan ngajar di kelas XI kan bu. Karena ini 
penelitian qualitative, jadi saya nanti mengamati proses pembelajaran 
dikelas ibu terutama pas pembelajaran reading bu. Insyallah tidak 
akan mengganggu proses pembelajaran bu. Yang saya amati nanti, 
materi, metode dan evaluasinya bu 
N : Oh ya kebetulan sekali mbak, minggu ini saya akan membahas report 
text mbk di kelas XI. 
I : Kurikulumnya masih menggunakan KTSP kan bu?  
N : Masih mbk, kelas X yang sudah berubah, kelas XI tetap pake KTSP. 
I : Berapa kali dalam seminggu pembelajaran bahasa inggris di kelas XI 
bu? 
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N : 2 kali mbk. jadi 4x 45 menit totalnya. tapi karena intensive class jadi 
aada tambahan lagi. 
I : Langsung saja ya bu, jadi materi pembelajaran reading untuk kelas XI 
ini nanti apa saja bu? 
N : Sesuai dengan RPP mbk, nanti yang akan dibahas Report, narrative 
dan analytical exposition mbk. 
I : Untuk materinya sendiri ibu biasanya menggunakan dari textbook apa 
dari sumber bahan yang lain bu? 
N : Saya biasanya menggunakan textbook mbk. Ini saya menggunakan 
LOOK AHEAD yang diterbitkan oleh Erlangga mbk. Kalau siswa 
biasanya diberi modul pembelajaran mbk. Disini tidak menggunakan 
LKS mbk. Kalau mau bahan tambahan yang lain guru harus mencari 
materi sendiri dari sumber lain seperti dari internet mbk.  
I : Metode apa yang ibu gunakan dalam pembelajaran reading? 
N : Sebenernya saya memakai bermacam-macam metode mbk. tapi yang 
pembelajaran awal ini Metode nya saya pake yang Task Based 
Learning mbak. 
I : Task Based Learning itu seperti apa ya bu: 
N : Task Based learning itu metode pembelajaran yang menguatamakan 
penugasan sebagai pembelajaran. Jadi anak belajar dari tugas yang 
diberikan.  
I : Oh seperti itu bu. Kenapa ibu menerapkan Task based learning dalam 
pembelajara reading.  
N : Gini mbak, dalam penerapan metode ini nanti siswa secara mandiri 
mencari bahan ajarnya mbk. Pertama, siswa saya kasih penjelasan 
dulu materi yang akan dipelajari terus saya kasih contohnya mbk. 
Tugas yang nanti saya berikan sesuai dengan contoh yang saya 
berikan mbk. Jadi siswa saya beri tugas yang nantinya hasilnya akan 
dipresentasikan didepan kelas bersama kelompoknya. Jadi selain 
mandiri, siswa juga aktif mbk. 
I : Tahapan-tahapan dalam metode TBL ini apa saja ya bu? 
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N :  Ada tiga tahapan mbk yang saya terapkan, tahapannya sesuai dengan 
theorynya yaitu pre-task, task cycle dan language focus mbk. 
I : Bagaimana ibu menerapkan ketiga tahapan tersebut? 
N : Dalam pre-task nanti mbk, saya jelaskan dulu materi yang akan 
dipelajari mbk. Saya juga kasih contoh nya mbk. Lalu dalam task 
cycle itu saya menjelaskan tugas yang akan saya berikan. lalu dalam 
language focus, saya jelaskan lagi dan saya tes lagi seberapa jauh 
pemahaman mereka mbk. 
I : Aktivitasnya biasanya seperti apa ya bu: 
N : Kalau minggu ini saya model tugas nya presentasi mbk. Jadi saya 
jelaskan dulu apa itu report text. Definisi, tujuan, trukturnya, unsur 
kebahasaannya dan contohnya mbk.  Saya jelaskan pake LCD mbk 
biar ga bosen. setelah itu saya kasih tugas seperti yang saya lakukan  
mbk. Siswa mencari materi tentang report text, lalu mereka 
mempresentasikan di depan kelas. Saya buat kelompok mbk biar 
siswa berani aktif. 
I : Wah sepertinya menyenangkan bu. 
N : Iya mbk sangat menyenangkan. Besok coba kamu liat sendiri. wah 
maaf mbk saya harus pulang soalnya ada acara dirumah. 
I : Oh iya bu, ngapunten lho bu ngobrolnya jadi lama.  
N : oh tidak apa-apa mbk. besok jadi kan observasi langsungnya. 
I : Jadi bu. Saya pamit dulu nggih bu. 
N : oh iya mbk saya juga mau pulang. Ketemu besok ya mbk. 
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THE RESULT OF INTERVIEW 
 
Day/Date  : Friday, 21
th
 July 2017 
Time  : 11.30-12.00 
Place  : In the teacher’s office 
The object of interview : Nasirotun Artanti (N) 
The researcher  : Ika Utami (I) 
 
The interview has been done by Ika Utami as the researcher to Mrs. 
Nasirotun Artanti as English teacher. The interview had been done in the teacher’s 
office room after the English lesson. The condition was quite because half of the 
teacher was teaching in the classroom.  
N : Gimana mbk? apa masih ada yang mau ditanyakan? 
I : Masih bu, ini mengenai aktivitas reading nya tadi bu. Aktivitas 
reading nya yan mana ya bu? 
N : Sesuai dengan RPP mbk, reading itu kompetensinya bukan soal 
membaca saja mbk, tapi mengidentifikasi struktur teks dan 
mengidentifikasi unsur kebahasaan teks juga menjadi bagian dari 
pembelajaran reading mbk yang kaitannya sama reading 
comprehension. Seberepa paham siswa terhadap bacaan. Selain itu, 
saya juga nilai performnece mereka dalam membaca teks nya tadi 
mbk. Sudah betul apa belum pronunciationnya dan intonasinya. Saya 
benarkan mbk kalau salah.  
I :  Lalu kesulitan yang ibu hadapi selama mengajar tadi apa saja bu? 
N : Ya seperti yang mbk liat tadi. ada siswa yang terus memerhatikan, ada 
juga siswa yang tidak memperhatikan. ada yang mau aktif tanya, ada 
juga yang diam saja mbk. Aja juga yang didepan percaya diri 
presentasi. Ada juga yang malu-malu mbak. Soalnya siswa sendiri 
merasa kalau bahasa inggris itu sulit mbk, makanya pas baca banyak 
koreksi nya. membuat siswa memperhatikan dan focus terus itu yang 
sulit mbk. 
I : Bagaimana cara ibu mengatasinya? 
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N : Biar siswa aktif maka tak bikin kelompok mbk. jadi siswa percaya diri 
dalam mempresentasikan karena dia tidak sendiri. Kalau kesulitan 
juga bisa bertanya sama temannya mbk. 
I : Selain itu bu adakah kesulitan yang lain bu? 
N : Kesulitannya itu datang dari siswanya mbk. Vocabularynya masih 
kurang jadi itu menghabiskan waktu mbk. kalau artinya ga paham ya 
sulit mbk dalam memahami bacaan mbk. 
I : Trus ini kan tadi di jam-jam terakhir bu, siswa terlihat sekali sudah 
malas bagaimana ibu mengatasinya? 
N : Iya mbk di jam-jam terakhir motivasi siswa untuk belajar sudah 
berkurang. Ya kalau sudah bosan tak suruh senam tadi mbk. senam 
naik delman istimewa mbk, anak jadi semangat lagi. kadang games 
mbk. 
I : oh seperti itu bu. Wah ini sudah siang bu. Seperti nya sudah cukup 
untuk hari ini bu. terima kasih sekali bu. 
N : oh iya mbk sudah siang sekali. sama-sama mbk. 
I : saya pamit dulu bu.  
N : oh iya mbk. besuk masih observasi lag kan. 
I : oh iya bu. besuk hari senin saya kesini lagi bu. 
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THE RESULT OF INTERVIEW 
 
Day/Date  : Monday, 24
th
 July 2017 
Time  : 11.30-12.00 
Place  : In the teacher’s office 
The object of interview : Nasirotun Artanti (N) 
The researcher  : Ika Utami (I) 
 
The interview has been done by Ika Utami as the researcher to Mrs. 
Nasirotun Artanti as English teacher. The interview had been done in the teacher’s 
office room after the English lesson. The condition was quite because half of the 
teacher was teaching in the classroom.  
I : Pelajarannya sangat menyenangkan bu, tidak terasa padahal siswa 
disuruh mengerjakan tugas terus eh tahu-tahu habis waktunya. Oh iya 
bu bagaimana system penilaian yang ibu gunakan? 
N : Iya mbk kalau siswa nya aktif ya terasa cepat mbk. Saya pakenya tadi 
mbk daily performance, tugas dirumah dan nanti ada ujian sebelum 
UTS atau UAS mbk. 
I : Daily performance yang dinilai apa harus presentasi terus bu? 
N : Daily performance saya ambil dari aktif nya siswa mbk, sama nilai 
tugas yang hari itu saya tugaskan. Seperti written response dan pilihan 
ganda mbk. Kadang ngerjain soal-soal yang ada di buku paket ato 
modul. Kadang saya bikin soal juga mbk. 
I : oh seperti itu bu. Wah ini sudah siang bu. Seperti nya sudah cukup 
untuk hari ini bu. terima kasih sekali bu. 
N : oh iya mbk sudah siang sekali. sama-sama mbk. 
I : saya pamit dulu bu. 
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 THE RESULT OF INTERVIEW 
 
Day/Date  : Monday, 1
st
 July 2017 
Time  : 11.30-12.00 
Place  : In the teacher’s office 
The object of interview : Nasirotun Artanti (N) 
The researcher  : Ika Utami (I) 
 
The interview has been done by Ika Utami as the researcher to Mrs. 
Nasirotun Artanti as English teacher. The interview had been done in the teacher’s 
office room after the English lesson. The condition was quite because half of the 
teacher was teaching in the classroom.  
I : sepertinya yang tadi bukan Task based learning ya bu. 
N : Iya mbk buka. Yang tadi itu saya pake metode lama mbk. grammar 
Tranlation method mbk. 
I : Oh GTM ya bu. Kenapa ibu menggunakan GTM hari ini. 
N : Karena hari ini saya ingin membahas tentang language focusnya 
report text mbk. Saya pingin siswa belajar tentang present tense mbk. 
I : Technique apa yang ibu pake tadi? 
N : Saya menggunakan dua technique dari GTM mbk. Tranlation literary 
passage karena siswa tak suruh artiin teks tadi mbk. jadi setelah baca 
teks siswa pelajari vocab dan artinya mbk. terus teks diartikan mbk. 
Jadi siswa paham apa isi teks. 
I : Lalu yang kedua bu? 
N : Yang kedua saya pake reading comprehension question mbk. Setelah 
menterjemhkan teks, saya suruh siswa mengerjakan soal mbk. sama 
seperti kemarin mbk tapi kali ini soalnya multiple choices. 
I : Kesulitan apa yang ibu hadapi selama pelajran tadi bu? 
N : Masih sama seperti kemarin mbk. susah menyuruh anak untuk tetap 
focus pada pelajaran. kadang memperhatikan, kadang ga 
memperhatikan. terus vocabnya yang kurang itu juga menghabiskan 
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waktu mbk. Selain itu motivasi siswa juga kurang mbk karena mereka 
sudah beranggapan kalau pelajaran bahasa inggris itu sulit.  
I : Oh seperti itu bu. Sepertinya sudah cukup bu untuk hari ini. Matur 
suwun bu 
N : Oh iya mbk. jangan sungkan untuk bertanya mbk.  
I : Nggih bu. matursuwun. 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA/MA Muhammadiyah 1 Klaten 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 1 
Alokasi Waktu :  8 x 45 menit ( 4x pertemuan ) 
Topik Pembelajaran : Esei berbentuk Report  
Pertemuan Ke : 
 
A. Standar Kompetensi 
 Membaca 
5.  Memahami makna teks fungsional pendek dan esei berbentuk report, 
narrative dan analytical exposition dalam konteks kehidupan sehari-
hari dan untuk mengakses ilmu pengetahuan. 
 Menulis 
6.  Mengungkapkan makna dalam teks esei berbentuk  report, narrative, 
dan analytical exposition dalam konteks kehidupan sehari-hari. 
 
B. Kompetensi Dasar 
5.2. Merespon makna dan langkah retorika dalam esei yang menggunakan 
ragam bahasa tulis secara akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dan untuk mengakses ilmu pengetahuan dalam 
teks berbentuk: report, narrative, dan analytical exposition.   
6.2. Mengungkapkan makna dan langkah retorika dalam  esei dengan 
menggunakan ragam bahasa tulis secara akurat, lancar dan berterima 
dalam konteks kehidupan sehari-hari dalam teks berbentuk: report, 
narrative, dan analytical exposition.   
 
C. Indikator Pencapaian Kompetensi 
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Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Merespon wacana monolog 
report 
Religius, jujur, toleransi, disiplin, kerja keras, mandiri, 
demokratis, rasa ingin tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, bersahabat, cinta damai, 
gemar membaca, peduli lingkungan, peduli sosial, 
tanggung jawab, mandiri  Menulis monolog berbentuk  
report 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat : 
1. Merespon wacana Esei berbentuk Report. 
2. Melakukan Esei berbentuk Report. 
E. Materi Pokok 
Report 
Social Function: 
To describe the way things are, with reference to a range of natural, man-made and 
social phenomena in our environment  
  
Generic (Schematic) Structure: 
 1. General Classification: tells what the phenomenon under discussion is 
 2. Description : tells what the phenomenon under discussion is like in terms of 
  parts (and their function) 
qualities 
  habits/behaviour or ‘uses’ if non-natural 
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Significant Lexicogrammatical Features: 
 Focus on Generic Participants (group of things) 
 Use of simple present tense 
 No temporal sequence 
 Use of Relational Processes to state what is and that which it is 
Use of linking verbs and behavioural verb 
Use of technical term 
 
F. Metode Pembelajaran/Teknik:  
Task based Learning 
 
G. Strategi Pembelajaran 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab tentang isi 
cerita (karakter, setting, 
plot) yang sudah dibaca, 
ditonton, dan/atau 
didengar. 
 Membahas nilai-nilai yang 
terkandung dalam cerita, 
sikap dan perilaku para 
tokoh. 
 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film 
 Mendengarkan cerita 
(secara langsung atau 
dengan media elektronik). 
 Membacakan cerita 
kepada kelompok atau 
kelas (monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
 Dengan kelompok belajarnya, 
siswa diberi tugas untuk 
melakukan hal-hal berikut, 
dan melaporkan setiap 
kegiatan kepada guru, a.l. 
tentang tempat, siapa saja 
yang datang, kesulitan yang 
dihadapi. 
 Bertanya jawab tentang isi 
cerita (karakter, setting, plot) 
yang sudah dibaca, ditonton, 
dan/atau didengar dengan 
kelompok belajarnya 
 Membahas nilai-nilai yang 
terkandung dalam cerita, 
sikap dan perilaku para tokoh. 
 Membahas unsur dan langkah 
retorika dalam teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film. 
 Mendengarkan cerita (secara 
langsung atau dengan media 
 Siswa melakukan berbagai 
kegiatan terkait dengan 
wacana berbentuk naratif di 
luar tugas tatap muka dan 
terstruktur yang diberikan 
guru. 
 Siswa mengumpulkan setiap 
hasil kerja dalam portofolio, 
dan melaporkan hal-hal 
yang sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 
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atau kelas (monolog). 
 Membahas kesulitan yang 
dihadapi siswa dalam 
melakukan kegiatan 
terstruktur dan mandiri. 
 
elektronik). 
 Membacakan cerita kepada 
kelompok (monolog). 
 Menceritakan kembali cerita 
kepada kelompok (monolog). 
 
 
Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
 Mengucapkan salam dengan ramah kepada siswa ketika memasuki ruang 
kelas (nilai yang ditanamkan: santun, peduli) 
 Mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, rajin) 
 Mengaitkan materi/kompetensi yang akan dipelajari dengan karakter 
 Dengan merujuk pada silabus, RPP, dan bahan ajar, menyampaikan butir 
karakter yang hendak dikembangkan selain yang terkait dengan SK/KD 
 Siswa berdiskusi mengenai pertanyaan yang tertera di buku teks 
 
Kegiatan Inti (70’) 
Eksplorasi 
Dalam kegiatan eksplorasi guru: 
 Memberikan stimulus berupa pemberian materi Esei berbentuk Report. 
 Mendiskusikan materi bersama siswa  (Buku : Bahan Ajar Bahasa Inggris 
mengenai Esei berbentuk Report. 
 Memberikan kesempatan pada peserta didik mengkomunikasikan secara 
lisan atau mempresentasikan mengenai Esei berbentuk Report. 
 Siswa diminta membahas contoh soal dalam Buku : Bahan Ajar Bahasa 
Inggris mengenai Esei berbentuk Report. 
Elaborasi 
Dalam kegiatan elaborasi guru: 
 Membiasakan siswa membuat kalimat Esei berbentuk Report. 
 Memfasilitasi siswa melalui pemberian tugas mengerjakan latihan soal 
yang ada pada buku ajar Bahasa Inggris untuk dikerjakan secara individual. 
Konfirmasi 
Dalam kegiatan konfirmasi  guru: 
 Memberikan umpan balik pada siswa dengan memberi penguatan dalam 
bentuk lisan pada siswa yang telah dapat menyelesaikan tugasnya. 
 Memberi konfirmasi pada hasil pekerjaan yang sudah dikerjakan oleh 
siswa melalui sumber buku lain. 
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 Memfasilitasi siswa melakukan refleksi untuk memperoleh pengalaman 
belajar yang sudah dilakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa 
mengikuti dalam materi Esei berbentuk Report. 
Kegiatan Akhir (10’) 
 Siswa diminta membuat rangkuman dari materi mengenai Esei berbentuk 
Report. 
 Siswa dan Guru melakukan refleksi terhadap kegiatan yang sudah 
dilaksanakan. 
 Siswa diberikan pekerjaan rumah (PR) berkaitan dengan materi Esei 
berbentuk Report. 
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
H. Sumber/Bahan/Alat 
 Buku teks yang relevan : English Texts in Use jilid XI, English For Better Life 
XI, Look Ahead for eleventh grade students 
 Transkrip percakapan atau rekaman percakapan/ kaset 
 
I. Penilaian  
 
I. Indikator, Teknik, Bentuk, dan Contoh. 
 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1.  
 
 
 
 
Merespon 
wacana monolog 
report 
 
Unjuk Kerja  
 
 
 
Presentasi 
Lisan 
Presents the task 
in front of the 
class with your 
group.  
 
 
II. Instrumen  Penilaian 
 
Task 1 
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Make a group consist of three or four students. Find the definition, social function, 
generic structure and the example of the report text. Presents the task in front of 
class with your group. 
 
 
 
  
Mengetahui 
Kepala Sekolah 
 
 
 
Drs. Aris Munawar 
NIPM.01021111640796003 
 
 
Guru Mata Pelajaran 
 
 
Nasirotun Artanti, S.Pd 
NIPM.01023107730799010 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA/MA Muhammadiyah 1 Klaten 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 1 
Alokasi Waktu :  2 x 45 menit ( 1 x pertemuan ) 
Topik Pembelajaran : Esei berbentuk Report  
Pertemuan Ke : 
 
A. Standar Kompetensi 
 Membaca 
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5.  Memahami makna teks fungsional pendek dan esei berbentuk report, 
narrative dan analytical exposition dalam konteks kehidupan sehari-
hari dan untuk mengakses ilmu pengetahuan. 
 Menulis 
6.  Mengungkapkan makna dalam teks esei berbentuk  report, narrative, 
dan analytical exposition dalam konteks kehidupan sehari-hari. 
 
B. Kompetensi Dasar 
5.2. Merespon makna dan langkah retorika dalam esei yang menggunakan 
ragam bahasa tulis secara akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dan untuk mengakses ilmu pengetahuan dalam 
teks berbentuk: report, narrative, dan analytical exposition.   
6.2. Mengungkapkan makna dan langkah retorika dalam  esei dengan 
menggunakan ragam bahasa tulis secara akurat, lancar dan berterima 
dalam konteks kehidupan sehari-hari dalam teks berbentuk: report, 
narrative, dan analytical exposition.   
 
C. Indikator Pencapaian Kompetensi 
Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Merespon wacana monolog 
report 
Religius, jujur, toleransi, disiplin, kerja keras, mandiri, 
demokratis, rasa ingin tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, bersahabat, cinta damai, 
gemar membaca, peduli lingkungan, peduli sosial, 
tanggung jawab, mandiri  Menulis monolog berbentuk  
report 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat : 
111 
 
1. Merespon wacana Esei berbentuk Report. 
2. Melakukan Esei berbentuk Report. 
E. Materi Pokok 
Report 
Social Function: 
To describe the way things are, with reference to a range of natural, man-made and 
social phenomena in our environment  
  
Generic (Schematic) Structure: 
 1. General Classification: tells what the phenomenon under discussion is 
 2. Description : tells what the phenomenon under discussion is like in terms of 
  parts (and their function) 
qualities 
  habits/behaviour or ‘uses’ if non-natural 
 
Significant Lexicogrammatical Features: 
 Focus on Generic Participants (group of things) 
 Use of simple present tense 
 No temporal sequence 
 Use of Relational Processes to state what is and that which it is 
Use of linking verbs and behavioural verb 
Use of technical term 
 
F. Metode Pembelajaran/Teknik:  
Task based Learning 
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G. Strategi Pembelajaran 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab tentang isi 
cerita (karakter, setting, 
plot) yang sudah dibaca, 
ditonton, dan/atau 
didengar. 
 Membahas nilai-nilai yang 
terkandung dalam cerita, 
sikap dan perilaku para 
tokoh. 
 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film 
 Mendengarkan cerita 
(secara langsung atau 
dengan media elektronik). 
 Membacakan cerita 
kepada kelompok atau 
kelas (monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
atau kelas (monolog). 
 Membahas kesulitan yang 
dihadapi siswa dalam 
melakukan kegiatan 
terstruktur dan mandiri. 
 
 Dengan kelompok belajarnya, 
siswa diberi tugas untuk 
melakukan hal-hal berikut, 
dan melaporkan setiap 
kegiatan kepada guru, a.l. 
tentang tempat, siapa saja 
yang datang, kesulitan yang 
dihadapi. 
 Bertanya jawab tentang isi 
cerita (karakter, setting, plot) 
yang sudah dibaca, ditonton, 
dan/atau didengar dengan 
kelompok belajarnya 
 Membahas nilai-nilai yang 
terkandung dalam cerita, 
sikap dan perilaku para tokoh. 
 Membahas unsur dan langkah 
retorika dalam teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film. 
 Mendengarkan cerita (secara 
langsung atau dengan media 
elektronik). 
 Membacakan cerita kepada 
kelompok (monolog). 
 Menceritakan kembali cerita 
kepada kelompok (monolog). 
 
 Siswa melakukan berbagai 
kegiatan terkait dengan 
wacana berbentuk naratif di 
luar tugas tatap muka dan 
terstruktur yang diberikan 
guru. 
 Siswa mengumpulkan setiap 
hasil kerja dalam portofolio, 
dan melaporkan hal-hal 
yang sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 
 
 
Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
 Mengucapkan salam dengan ramah kepada siswa ketika memasuki ruang 
kelas (nilai yang ditanamkan: santun, peduli) 
 Mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, rajin) 
 Mengaitkan materi/kompetensi yang akan dipelajari dengan karakter 
 Dengan merujuk pada silabus, RPP, dan bahan ajar, menyampaikan butir 
karakter yang hendak dikembangkan selain yang terkait dengan SK/KD 
 Siswa berdiskusi mengenai pertanyaan yang tertera di buku teks 
 
Kegiatan Inti (70’) 
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Eksplorasi 
Dalam kegiatan eksplorasi guru: 
 Memberikan stimulus berupa pemberian materi Esei berbentuk Report. 
 Mendiskusikan materi bersama siswa  (Buku : Bahan Ajar Bahasa Inggris 
mengenai Esei berbentuk Report. 
 Memberikan kesempatan pada peserta didik mengkomunikasikan secara 
lisan atau mempresentasikan mengenai Esei berbentuk Report. 
 Siswa diminta membahas contoh soal dalam Buku : Bahan Ajar Bahasa 
Inggris mengenai Esei berbentuk Report. 
Elaborasi 
Dalam kegiatan elaborasi guru: 
 Membiasakan siswa membuat kalimat Esei berbentuk Report. 
 Memfasilitasi siswa melalui pemberian tugas mengerjakan latihan soal 
yang ada pada buku ajar Bahasa Inggris untuk dikerjakan secara individual. 
Konfirmasi 
Dalam kegiatan konfirmasi  guru: 
 Memberikan umpan balik pada siswa dengan memberi penguatan dalam 
bentuk lisan pada siswa yang telah dapat menyelesaikan tugasnya. 
 Memberi konfirmasi pada hasil pekerjaan yang sudah dikerjakan oleh 
siswa melalui sumber buku lain. 
 Memfasilitasi siswa melakukan refleksi untuk memperoleh pengalaman 
belajar yang sudah dilakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa 
mengikuti dalam materi Esei berbentuk Report. 
Kegiatan Akhir (10’) 
 Siswa diminta membuat rangkuman dari materi mengenai Esei berbentuk 
Report. 
 Siswa dan Guru melakukan refleksi terhadap kegiatan yang sudah 
dilaksanakan. 
 Siswa diberikan pekerjaan rumah (PR) berkaitan dengan materi Esei 
berbentuk Report. 
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
H. Sumber/Bahan/Alat 
 Buku teks yang relevan : English Texts in Use jilid XI, English For Better Life 
XI, Look Ahead for eleventh grade students 
 Transkrip percakapan atau rekaman percakapan/ kaset 
 
I. Penilaian  
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I. Indikator, Teknik, Bentuk, dan Contoh. 
 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1.  
 
 
Merespon 
wacana monolog 
report 
Tes Tulis 
 
 
 
 
Written 
Response 
 
 
 
 
Read the text and 
choose the best 
answer 
 
 
II. Instrumen  Penilaian 
 
Task 1 
Choose the correct answer! 
Tornados 
 
A tornado is a powerful, twisting wind storm. It is one of the most destructive 
stroms on earth. A tornado is also called a waterspout. 
A tornado is a long cloud which comes down from the sky. It is shaped like a 
funnel and consists of wind which whirls around and around extremely fast. In fact, 
the wind can reach a speed of more than 900 km per hour. 
Most tornadoes form a long a front (boundary) between cool, dry air and 
warm, humid air. Weather scientists are unable to know exactly when tornadoes will 
occur. Fortunatelly, the tornado is not usually very big and it does not last long. 
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exercise 
1. The type of the text above is called a_____________ 
2. The generic structure of the text consist of___________and _____________ 
3. The function of this text is to_____________ 
4. The description tells about the __________________or 
the_______________and the__________________________or____________ 
5. What tense is mostly used in the text? 
6. What is the focus participant of the text? 
7. Is there temporal sequence (sequence of order)? 
8. Find some sentences in the text that use relating verbs. 
eg.  
1. A tornado is a powerful, twisting windstorm. 
2. _______________________________ 
3. _______________________________ 
4. _______________________________ 
 
 
Jawaban benar x 10 
 
 
Mengetahui 
Kepala Sekolah 
 
 
 
Drs. Aris Munawar 
NIPM.01021111640796003 
 
 
Guru Mata Pelajaran 
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116 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA/MA Muhammadiyah 1 Klaten 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 1 
Alokasi Waktu :  2 x 45 menit ( 1x pertemuan ) 
Topik Pembelajaran : Esei berbentuk Report  
Pertemuan Ke : 
 
A. Standar Kompetensi 
 Membaca 
5.  Memahami makna teks fungsional pendek dan esei berbentuk report, 
narrative dan analytical exposition dalam konteks kehidupan sehari-
hari dan untuk mengakses ilmu pengetahuan. 
 Menulis 
6.  Mengungkapkan makna dalam teks esei berbentuk  report, narrative, 
dan analytical exposition dalam konteks kehidupan sehari-hari. 
 
B. Kompetensi Dasar 
5.2. Merespon makna dan langkah retorika dalam esei yang menggunakan 
ragam bahasa tulis secara akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dan untuk mengakses ilmu pengetahuan dalam 
teks berbentuk: report, narrative, dan analytical exposition.   
6.2. Mengungkapkan makna dan langkah retorika dalam  esei dengan 
menggunakan ragam bahasa tulis secara akurat, lancar dan berterima 
dalam konteks kehidupan sehari-hari dalam teks berbentuk: report, 
narrative, dan analytical exposition.   
 
C. Indikator Pencapaian Kompetensi 
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Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Merespon wacana monolog 
report 
Religius, jujur, toleransi, disiplin, kerja keras, mandiri, 
demokratis, rasa ingin tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, bersahabat, cinta damai, 
gemar membaca, peduli lingkungan, peduli sosial, 
tanggung jawab, mandiri  Menulis monolog berbentuk  
report 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat : 
1. Merespon wacana Esei berbentuk Report. 
2. Melakukan Esei berbentuk Report. 
E. Materi Pokok 
Report 
Social Function: 
To describe the way things are, with reference to a range of natural, man-made and 
social phenomena in our environment  
  
Generic (Schematic) Structure: 
 1. General Classification: tells what the phenomenon under discussion is 
 2. Description : tells what the phenomenon under discussion is like in terms of 
  parts (and their function) 
qualities 
  habits/behaviour or ‘uses’ if non-natural 
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Significant Lexicogrammatical Features: 
 Focus on Generic Participants (group of things) 
 Use of simple present tense 
 No temporal sequence 
 Use of Relational Processes to state what is and that which it is 
Use of linking verbs and behavioural verb 
Use of technical term 
 
F. Metode Pembelajaran/Teknik:  
Task based Learning 
 
G. Strategi Pembelajaran 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab tentang isi 
cerita (karakter, setting, 
plot) yang sudah dibaca, 
ditonton, dan/atau 
didengar. 
 Membahas nilai-nilai yang 
terkandung dalam cerita, 
sikap dan perilaku para 
tokoh. 
 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film 
 Mendengarkan cerita 
(secara langsung atau 
dengan media elektronik). 
 Membacakan cerita 
kepada kelompok atau 
kelas (monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
 Dengan kelompok belajarnya, 
siswa diberi tugas untuk 
melakukan hal-hal berikut, 
dan melaporkan setiap 
kegiatan kepada guru, a.l. 
tentang tempat, siapa saja 
yang datang, kesulitan yang 
dihadapi. 
 Bertanya jawab tentang isi 
cerita (karakter, setting, plot) 
yang sudah dibaca, ditonton, 
dan/atau didengar dengan 
kelompok belajarnya 
 Membahas nilai-nilai yang 
terkandung dalam cerita, 
sikap dan perilaku para tokoh. 
 Membahas unsur dan langkah 
retorika dalam teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film. 
 Mendengarkan cerita (secara 
langsung atau dengan media 
 Siswa melakukan berbagai 
kegiatan terkait dengan 
wacana berbentuk naratif di 
luar tugas tatap muka dan 
terstruktur yang diberikan 
guru. 
 Siswa mengumpulkan setiap 
hasil kerja dalam portofolio, 
dan melaporkan hal-hal 
yang sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 
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atau kelas (monolog). 
 Membahas kesulitan yang 
dihadapi siswa dalam 
melakukan kegiatan 
terstruktur dan mandiri. 
 
elektronik). 
 Membacakan cerita kepada 
kelompok (monolog). 
 Menceritakan kembali cerita 
kepada kelompok (monolog). 
 
 
Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
 Mengucapkan salam dengan ramah kepada siswa ketika memasuki ruang 
kelas (nilai yang ditanamkan: santun, peduli) 
 Mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, rajin) 
 Mengaitkan materi/kompetensi yang akan dipelajari dengan karakter 
 Dengan merujuk pada silabus, RPP, dan bahan ajar, menyampaikan butir 
karakter yang hendak dikembangkan selain yang terkait dengan SK/KD 
 Siswa berdiskusi mengenai pertanyaan yang tertera di buku teks 
 
Kegiatan Inti (70’) 
Eksplorasi 
Dalam kegiatan eksplorasi guru: 
 Memberikan stimulus berupa pemberian materi Esei berbentuk Report. 
 Mendiskusikan materi bersama siswa  (Buku : Bahan Ajar Bahasa Inggris 
mengenai Esei berbentuk Report. 
 Memberikan kesempatan pada peserta didik mengkomunikasikan secara 
lisan atau mempresentasikan mengenai Esei berbentuk Report. 
 Siswa diminta membahas contoh soal dalam Buku : Bahan Ajar Bahasa 
Inggris mengenai Esei berbentuk Report. 
Elaborasi 
Dalam kegiatan elaborasi guru: 
 Membiasakan siswa membuat kalimat Esei berbentuk Report. 
 Memfasilitasi siswa melalui pemberian tugas mengerjakan latihan soal 
yang ada pada buku ajar Bahasa Inggris untuk dikerjakan secara individual. 
Konfirmasi 
Dalam kegiatan konfirmasi  guru: 
 Memberikan umpan balik pada siswa dengan memberi penguatan dalam 
bentuk lisan pada siswa yang telah dapat menyelesaikan tugasnya. 
 Memberi konfirmasi pada hasil pekerjaan yang sudah dikerjakan oleh 
siswa melalui sumber buku lain. 
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 Memfasilitasi siswa melakukan refleksi untuk memperoleh pengalaman 
belajar yang sudah dilakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa 
mengikuti dalam materi Esei berbentuk Report. 
Kegiatan Akhir (10’) 
 Siswa diminta membuat rangkuman dari materi mengenai Esei berbentuk 
Report. 
 Siswa dan Guru melakukan refleksi terhadap kegiatan yang sudah 
dilaksanakan. 
 Siswa diberikan pekerjaan rumah (PR) berkaitan dengan materi Esei 
berbentuk Report. 
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
H. Sumber/Bahan/Alat 
 Buku teks yang relevan : English Texts in Use jilid XI, English For Better Life 
XI, Look Ahead for eleventh grade students 
 Transkrip percakapan atau rekaman percakapan/ kaset 
 
I. Penilaian  
 
I. Indikator, Teknik, Bentuk, dan Contoh. 
 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1.  
 
 
 
2.  
Merespon 
wacana monolog 
report 
 
Merespon 
wacana monolog 
report 
 
Tes Tulis 
 
 
 
Unjuk Kerja  
 
 
 
Pilihan Ganda 
 
 
 
Presentasi 
Lisan 
Read the text and 
choose the best 
answer 
 
Describe the 
general facts of 
the following 
animal. 
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II. Instrumen  Penilaian 
 
Task 1 
Choose the correct answer! 
Text 1. 
Piranha fish are the fiercest animals in the world. They live in the fresh 
water rivers of South America, from Venezuela to Northern Argentina. These 
fish hunt in groups, called schools. They usually eat other fish smaller than 
themselves. Sometimes Piranhas will attack and eat each other. 
There are about 18 kinds of piranha fish. Only four kinds attack man. 
Piranhas have large head and short thick bodies. They are usually about 20 cm 
{ 9 inches long) but one kind can be as much as 60 cm (two feet). It lives in 
the Sao Francisco river from Eastern Brazil. It is one of the most dangerous 
fish. 
The most noticeable thing about Piranha fish is the large mouth. The 
mouth has a lot of triangular teeth with sharp point. The points pierce the skin 
of the prey. The razor sharp edges of the teeth chop out pieces of flesh. The 
teeth of the upper and lower jaws fit together like scissors. The muscles 
moving the jaws are big and very powerful. 
On the back of the Piranha fish there is a ridge called a keel. There is 
another keel running along it belly. The tail is slender and muscular. Its tail 
fins are broad. All these features held the piranha to swim fast through the 
water. The piranha fish cat a large South American rat-like animal, called a 
Capy-bara, weighing 50 kilos (100 ponds) to a skeleton in less than 60 
seconds. 
1.   What is the social function of the text above? 
a.   To explain. 
b.   To retell events 
c.   To persuade the readers 
d.   To amuse the readers 
e.   To describe 
2.   What are schools in the text mean..... 
a.   Piranha fish are the fiercest animals in the world 
b.   Piranhas will attack and eat each other  
c.  The piranha fish eat Capybara 
d.   Piranha fish has a large mouth 
e.   Piranhas fish hunt in groups 
3.   These are the characteristics of piranha, except .... 
a.   They live in the fresh water rivers. 
b.   They usually eat other fish smaller than themselves 
c.  Piranhas have large head and short thick bodies. 
d.   Piranha fish has large mouth with of triangular teeth with sharp point. 
e.   The muscles moving the jaws are small and very weak 
4.   The razor sharp edges of the teeth chop out pieces of flesh. 
The synonym of the underlined word is .... 
a.   give up                  d.  cut 
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b.   throw away       e.   bend 
c.   run out 
5.   Why can piranha swim fast through the water. 
a.   its tail fins are not broad 
b.   Piranha fish has a ridge 
c.   there is another keel running along its belly 
d.   they live in the fresh water rivers of South America 
e.   the tail is slender and muscular 
 
This text is for questions 6 to 10. 
The sense of taste is one of a person’s five senses. We taste with the help 
of taste-buds in the tongue. 
There are four main kinds of taste: sweet, sour, salty and bitter. All other 
tasles are just mixtures of two or more of these main type. 
The surface of the tongue has more than fifteen thousand taste-buds (or 
cells). These are connected to the brain by special nerves which send the so-
called “ taste messages. 
When the tongue comes into contact with food of asny kind, the taste-buds 
will pick up the taste. The nerves then send a message to the brain. This will 
make as aware of the taste. All this happens in just a few seconds. 
There are four kinds of tastebuds, each of which is sensitive to only a 
particular taste. 
These four groups are located in different parts of the tongue. 
The taste-buds for salty and sweet tastes are found round the tip of the 
tongue and along its side. Sour taste can be picked up only at the sides of the 
tongue. The taste-buds for bitter taste are found at the inner-most edge of the 
tongue. There are taste-buds at the centre of the tongue. 
The senses of smell and sight can affect taste. The good smell of food 
increases its taste. Similarly, attractive colours can make food appear taster 
and more delicious. If food does not smell good or is dull-coloured, it will 
look tasty and may not taste good at all. 
Very hot or cold sensations can make the taste-buds insensitive. Food that 
is too hot or cold, when placed in the mouth, will have no taste at all. 
6.  We can taste any kind of food because of.... 
a.   the good smell of food 
b.   the four main kinds of taste 
c.   the taste-buds in the tongue 
d.  the senses of smell and sight 
e. the taste-buds round the tip of the tongue 
7.  When we eat very hot or cold food, .... 
a.   the food will lose its taste 
b.   the food won’t smell good 
c.  the taste of the food increases 
d.   the taste-buds will be sensitive 
e.   the taste buds will be very response 
8.  The sense of smell and sight.... 
a.   increase the taste of the food. 
b.   affect the taste of the food 
c.   make food more delicious  
d.   make the food look good  
e.  make the food attractive  
i 
 
i 
 
9.  The purpose of the text is .... 
a.   to explain how we can taste any food in the mouth. 
b.   to give a report about the sense of taste 
c.   to inform how important the tongue is 
d.   to describe the use of the tongue 
e.   to tell the taste of the food. 
10. The following sentences are correct, except... 
a. There are four main kinds of taste: sweet, sour, salty and bitter 
b. The taste-buds will pick up the taste 
c. The taste-buds for bitter taste are found round the tip of the tongue  
d. The senses of smell and sight can affect taste. 
e. Sour taste can be picked up only at the sides of the tongue 
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